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ABSTRA

This selected bi liogiaphy.on earee and vocational development
of handicapped .1 arners contains,15e. annotated citations divides
into nine section . The following list indicates the'topics and-
the inimber of doc ents each :category: 'trends and general,
overviews (9) ; pr rams and,projects (35) ; curriculum guides,
activities, and re ources T44); mainstreaming,(10); personnel
development C281; quipment and facilities (2); guidance and
counseling,(3); em loyment opportunities (7); and,medsurement
and evaluation (12) All the cita ons are recent studies
(conducted.. since 19 5) and can be ound in the ERIC data base.
The items in each c tegory are 1 ted in ,order of recency.9f
ED (ERIC document) ber.\\Ther is some overlap in the categories;
fOr example, aspects'af measure ent and. evaluation are algo found
in reports ,cf progr s and projectt. The category selections were
made on the basis of the primary focus of each particular entry:
(BM)

DESC::*pareer Educat on; *Vocational Development; *Handicaiped;
-- Annotated Bibliograp ies; Educational rends; *Program Descriptions;

*Curriculum Guides; L arning Activitie ; Resource Materials;..
Mainstreaming; *Facul y Development; Staff. Improvement; Educational
Facilities; Education 1 Equipment; Occtlpational Guidance.; Vocational
Counseling; Empl,oymen OppOWUnities; Evaluation



PREFACE,
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- 4

... In 1977 the ERIC Cl ringhouse on Adillt,,Career0.and Vocational
Education published n Information Ana lysis

._cluoatioil for the Handicapped by Marc 11141.(E0 149 888) : In it
programs,

Paper on Vocational

Hull provided techniques, anda synthesis of useful

methods for providin g full participatioh in vocational eddcation
for ,handicsapped secondary and postsecondary-s chbol'students.

This year, in the current series of Analysis papers,ormat

the Clearirilhouse Publishing The Careeiq and Vocational DevetoPment
(by. Donn prolin and Oliver Kolstoe). The.

l.

of Handicapped earners
focus of th.e.Brolin-Kolstoe .paper, is" on research as it relates to
the growth and development of 9are'er education for handicapped

.

°persons; life toles for the handicapped, particularly, occupational,
citizen, family, and.av ;ocational roles; curriculum teaching

4

counseling methods ; career assessment, exploration, and preparation.
,

As a rpsult o

lk

by thf the interest generated -e Hull .paper, and in
anticipation of l similar interestin the Brolin-Kolstoe publicatiOn, the

_...._
Clearinghouse has ch?sen to publish ;ibis selected annotated 14blibgraPbY
in'order to supp lement these` two reviews of literature.

A .computer_search'coucted in th6-sPring of 197 ami updated in*
the late summer provided an ample amount of docum nts from which
to draw. Needless to' say, this is an extremely

to more recent .studies
decided, therefore;

i conducted since 1975,although obviously
0 to limit the annotations

b oad and active
research field.

'important research in this field has
It also was decided to,

conducted for many years.'
limit the bibliographies to documents in

the ERIC data base, althOugh researchers looking for universality
also .should look at datab ata bases, particularly Dissertation
Abstracts, Psycholngical Abstracts, and Socip' loiical ,Abstracts.
Many journal articles h-ave been published in this area, ,but,- because
of limitations of space, they were excluded.
look further intou literature should review the

Anyone wishing to

ERIC index, the C Zs in Education (CIJE).Index to Okra

The selected bibliography, a compilation of 15°-items, is divided
into nine Parts. The following chart indicates the topics and the
number of documents in each category:

,



al

Number of Documents,,

9

35

Trends and General Overviews

Programs and Projects

Curriculum -.Guiqesk'Activities,
Resourdes

Mainstreaming

Personnel Development

(6) Equipment and Facilities

Guidance sand. Counseling(7)

(8): Employment Opportunities
.

;.9,

(9) Measurement ;a Evaluation. .

There is, of course, some overlap' in these categories. No doubt
there area number of other ways in whiCh the items might have
been arranged, e.g., by age level of the persons foctised upon in
the report, by handicapped area, and so on In any case, there
would have been overlap. In thisaist ng, programs and projects

t'd ourTiculum items sometimes, can be found in reports whose major
focus iversonnel development--and vice versa. Aspects of measure-
ment and-evaluation also are found in reports of programs and projects%
Adtbongh only tenetudies'are Cited here which deal .primarily with
maidsi_ceaaling, the area is broad and, obviously, .cuts across many
other issue. ,The'category selections were made on the basis,of
the focus of each par.9cular entry.------

ts

The, reports are listed in order
)

of recency of ED numbers, with the.
current tines first. In addition, an ED order form is incluaed
for anyone-wishing to purchase any of th se documents.

We hope .you will find this-bibliography u eful.
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BENDS AMR GENERAL OVERVIEWS

TUE SEVER AN AND PROFOUNDLY HANDICAPPED CHILD. Wiledx, Barbara, ed,;
F

and others. Proceedings from the 477 Stateside Institute for Educa-
tors of the Severely and Profoundly Handicapped, Illinois State '

OffiCe of Education
0
Springfield. '1977. 237p: (ED 149-541)

4
7

The text, includes 27 papers presented at the Illinois Statewide-Insti-
tute for Educators of the Severely and Pfofoundly Handicapped. Papers,
address the fellowing siit topics (sample,silbtopics in parentheses) :
Student and, systems assessment (studeft evaluatiOn and instruction,
and an accountability system in tehavioral programs); services sto
severely handicappal students (curricuium:considerations,-ancillary
services, and service delivery systqms); considerations for secondary
level and vocational programming for severe* handicappedstudeniS

,--(vocational training and production, supervision,' and community trans-
portatioll); materials evaluation; legdl and administrative issues
(P.O. 4-42--the Education fOr'All Handicapped Children Act, and an
administrator's perspective on Programs for the severely handicapped);
and personnel preparation (programs at Illinois StatoUniversity,
Northern Illinois University, Southern Illinois University, and
University of Illinois at Urbana-Champaign). 7'

HABILITATION OF SEVERELY AND PROFOUNDLY RETARDED. ADULTS,: REPORTS
FROM HE SPECIALIZED TRAINTNG PROGRAM. Belkamy, G. Thomas, ed.
Oregon UniVersit Eugene. Rehabilitation Research and Training
Center in Mental etfdation:. 'July 1976. 126P. .'(ED 149 528)

.

.'Presented are 11 reports resulting from applied research of the
Specialized Training Program at the Uliversity.of Oregon, a sub-
contract workshop for 15 severely and profoundly retarded adults
which focuses on the areas of vocational pototial and community
program development. Entries include the folloWing titles and
authors: "Habilitation of the Severely and PrOfoundly Retarded- -

Illustrations of Competence (O. Bellamy, et al.); "General Utility
of Easy-to-Hard Discrimination Training Procedures" (L. Irvin) ;

"Manipulation! of StimuluS Eeatures in Vocational Skill Trdining of
the Severely RetardedRelative Efficacy" (Irvin and Bellamy) ;

"Cable Harness Construction for SeVerely Retarded Adults--A Demon-
stration of Training technique" (3. Hunter and Bellamy);,"Habili-
tation of the Severely and Profoundly Retarded--Oleview of Research'

4



on Work Productivity" (Bellamy); "The Effects of a Multiple Schedule
of Reinfdrcoment with a Bonus Contingency On Response Rate" (A. Fuller);
"The Trainee PerFormarice Sample--Toward the Prediction of.Habilitatioo
Costs for Severely Handicapped Adults" (Bellamy and S. Snyder); ,

"Community Living, for Severely and Profoundly Retardod'Adults--A Group
Home Study" (D. Close); "Picture Recipe Cards as an. Approach to
Teaching Severely Retarded Adults to Cdok" .(q. Robinson-Wilson);
"Behavioral, Observations for Work Situations--Coding.Definition Manual"
(N. Todd, et al.); and "BehaVioral Observations for Work Situations--;
Revision for Group Observation" (M. Loiter).

VOCATIONAL EDUCATION 1.70R; THE HANDICAPPED: .A REVIEW., Hull, mdi.
Ohio State University, Columbus. ERIC Clearinghouse on CareerEducation
Information SeriesNo. llo 1977% 67D. (ED 149 188)

A review and.sknthesi,s of programming and techniques useful in providing
vocational education to handicapped secondary and postsecondary school
students is presented in this.informdtion analysis paper. Irifortatioa
and insights are given so that vocational administrators and Supervisors'.

, can assess their efforts to provide equal opportunities for the thandi-
. capped to participate fully in all. facets of vocational-education

including'youth organizations, cooperative vocational education, voea-
Uonal guidance ,services, and consumer education. Also, practical
suggestiens'ari included for effectively accommodating handicapped
students through both regular_ and special. instructional arrangements.
Specific topics d4cussed,inc1ude the following: rationale for;the
partj:cipation of the handiOaPp'ed in Vocational educatiOn, barriers to
.paticipation, impact of legiSlation, identifying the handicapped,
deeloping)appropriate program alternatives for serving the handicapped$
pOvoeational education, 'role of vocational education in complThensive
4econdary programming for the acadeMically)landicapped, need for'intdr-
agency cooperaAon, curriculum,dnd inS,truptional materials to assist.

. in vocationtraining, personnel preparation, evaluation of student's
and programs;,,:,; and' professionallorganizations. The conclusion is madd
that emphasis,14 the future must be one.of equal access and maximum
accommodation like appendix contains descriptions ofinformation,
systems on the lirtlicapped-if,

.

t.

%.Y ' . .

LEARNING DVAISILIT SECONDARY SCHOOL. DeBrosee, Marion, ,ed;
and others. 'Title.'141:.: 9u rriculaclopment for Secondary'learning
Disabilitiei. Montente4yrCountYtkirme4ate Unit 23, Blue Bell, PA.

.

1977. 418p.. (ED 148 033)

Presented' are 12 papers from a conference on the, issues of secondarjr.
learning disability. Following an introduction are .the texts of



di from the conference's four .sections coverimg an overview
of the central issues, definition

and identification; learner chdrac-,
teri5tiCS, educational priorities and ObjectiVes;remedial sttategies,'
model progr4ms, .suggestions for instruction 'in reading and'mathematics,
languag° difficulties, vocational education, curricular and material_
reseurce§',- teacher training programs, and debates over key issues. A
final..gectizn'includes papers with the following titles and authors:
ucutriculum and Materials for Secondary' Level Learning DisabilitiesJ
Programs--What We Have and What) We Need" (1,/. Brown); "Math Curricula
fbr Segildary Learning Disabled Students" (5. Cawley); "Psycho-Social'.
Charact'eris'tics of liearning Disabled Adolescents" (D. Deshler)k
"heading Problems ofthe Secondary Learning Disabled Student" (P.GillosPie and Sitko);' "Survey of Secbndary Programs 'for .the LearningDisabled,' Goodman) "Adolescents with Learning DiStbility--Defini-tion, IdeentifiCation; and'Incidence" SD. HaMMill); 9E5(ploratory, Occu-pational

Education:for Learning DisabledA4plescents with.Learning
DisabilitiesThe .Problem in Perspective" O. Widerhold); "Process
Remediation with.SecolOary.Learning Disabled%childre0 Ysseldyke);and aegrd5):,TIg Teachers for? Secondary Learning Disabilities. Programs'!,

CAREER Dlicivrx ON4OR SPkIAL' POPULATIONS. MONOGRAPHS ON CAREER
EDUCATION.' Hbyt, Kenneth. Office of Career Education (DHEW/°E);*
Washington,. D.C. 1976. 26p. (Eb.132 428)

The three

of the Office
included in'this monograph represent attempts on t

Office of Career Education to face theineed for improving
deliverY of Career education tospecial poitionsVf the population.first pap

r, "Career Education for. Minority and Low-Income Persons,"states that or this segment of the 'poPulation, career educationOlasbeen a matter ofover-proMise
and under-delivery. Promises, and problemsare discussed in three categories: (1) Conceptual assumptions ofcareer education, ('2) process assumptions of career.development, and(3) programmatic

assutptions:of career education. The second paper,"Career Educati.bn for Gifted and 'Talented Persons," discuses some ofthe special problems involved in developing Career education programsfor gifted and talented students, such as career detisibnmaking, thedevelePmentof talent, and work:experience.° .In the third paper,"Career Education and the-Handicapped Pers on," statistical-predictionsconcerning underemployment and unemployment of handicapped high'schoolgraduates' ddrig the next four years are: cited to emphasize the needfor making career
edbcation'_opportunities available. Stressed asparticillar elevani for*the handicapped are basic career education

princiPies su as the right to choose from a wide range'of personally
meaningful wok opportunities an emphasis on accomplishments anddiscoverY of individual's taljitts rather,than limitations.
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EDUCABLE MENTALLY RETARDED1CAREER'EDUCATION. A Selective Bibliography.
Exceptional Child Bibliography -Seiies No.-682. Council for Exceptional
Children, Reston, VA. Information. Services and Publication. "1976:
20p. (ED 129 019)'

The annotated bibliography on Educable Mentally RetardedCareer
Education contains approximately 75 abstracts and associated inddxing
information for documents or Journal articles published from 1970 to
1975 and selected from the computer files of the Council for Exception-
al Children's InforMation.Services and the Education Resources Infor-
mation Center (ERIC). It is explained that titles were chosen in
response to user requests and analysis of current trends in the field.
Abstracts include bibliographic data)(identification or order number,
publicatiO4 date, author, title, source or publisher, and availbility);
descriptors indicating the subject matter covered; and a summary of the
document's contents. Also provided are instructions for using. the
bibliography, a list of journals from which articles were abstracted,
and an order form for orde0.ng microfieheor paper copies of the
documents through the ERIC Document Reproduction Service.

INTRODUCTION TO SPECIAL VOCATIONAL NEEDS. Meers, Gary D. Nebraska
University; LinColn..,Depaittment of Vocational-Technical Education.
30p. (ED 126 348)

The document contains two readings and a competency list meant to
serve as an introduction to the area of special vocational needs. A.

special vocational needs prograin is defined as a program designed for
those in.need, of vocational training' who cannot succeed' in a regular
vocational program due to a handicapping condition (mental, physical,
or emotional) or the effects'of disadvantagement,(academic or socio
economic). A teacher competency list, offered as a guide, for pre-
and inservice teacher education programs, presentstsompetencies.devel-

,

oped under' seven. major headings program planning, curriculum develr
opment, method of instruction, evaluation, guidance, human relations,
and management of learning and behavior. The first readingAiscusses
five com tents of a model (identification of program goals, specifi-
cation of c etencies, defining indicators of success, developing
modalities of instruction, and program, evaluation) and their utiliza-
tion in 'a systematic appro'ach to designing career education programs
for the special needs. student. A sequential procedure..for curriculum
modification to meet all student needs is ,described in the second
reading,,, It includes status assessment, progressive instructional
unitchinge, learning style analysis of a unit, readability measurement
of pririted classroom materials, and explor&tion of possiblunit
weaknesses;.

-4-
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8 A 'GUIDE4,ANDTOLICYMANUAL OF VOCATIONAL INSTRUCTION AND SUPPORTIVE
SERVICES FOi DISADVANTAGEDANDUANPI.CAPPED PERSONS North Dakota:.
StateBoard

,
Vocational Education,:ltismarck January::.105';:24p1 .-

(ED 117 5451

The mangy, issdesignedto_providea ,guide for.'vOcational education
programs and supportive services for Nor.th,Dakotals disadvantaged.
and handicapped population all levels? It is intende6.to provide
the technical assistance as welf.as.the procedures that'will be valu
able in:piganizing and administering'occupational training programs
fot the disadvantaged and handicapped. Topics include specific.
requirementsfOr receivinvspecial servicesservices.that.may be
funded '(with'examples); identification of handicapped.or disadvantaged
persons, apPTication procedures fora disadvantaged or handicapped
program, and" the reimbursement. rate foOspeCiai'needs programs in
North Dakota. ,

. ,

NATIONAL SURVEY OF STATE SPECIAL NEEDS PERSONNEL SERVING HANDICAPPED
AND DISADVANTAGED' STUDENTS IN VOCATIONAL EDUCATION. Weatherman,
Richard; Krantz, Gordon:. Minnesota UniVerSIty; St,-Paul, Division
of Educational Administration, May,1975. 19p. (ED 116

-

This report contains tabulations of iesponses' to a questionnaire
sent to the persons ineach state education agency responsible for
cOordinating'the programs of Special Needs in Vocational. Education,
Each respondent was asked to identify one program serving Special
Needs in. state.. The questionnaire alSo asked whether the state
had held a cooperative conference ,involving vocational education,
Vocational rehabilitation, and special education; and- whether the
state had an organized program-of inservicq training for administra-°
tors of Special Needs programs jointly.involving, the three agencies.
A final question, was, l'In order to-help you to better. administer
your program at the state .1exel; what are your needs in such areas
as information, training programs, and administration ?" Thereport
Of.this.survey closes with a number of condlusions and recommendations.

- J-
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; PROGRAMS AND PROJECTSI

10 HANDICAPPED PERSONS .IN WISCONSIWSVOCATIONAL,-TECHNICAL, AND ADULT
EDUCATION DISTRICTS: ASSESSMENT OF DUCATIONAL:TECHNIQUES AN1:r-
IDENTIFICATION OF:"BARRIRS. Kumar; Vasant. Wisconsin University,
Madison, ,hasconsin Vocatipal StudieS Center, July 1977. 97R.
(ED 150 454),

a.

Findings relating to two Of Project PEP's objectives are dealt:with
in this report: (1) to evaluate special needsproiectS,in the areas"
of agriculture, business, home qconomics, trades and industry, health;
distributive education, and prevocational.prOgramS at thessixteen
vocational,.technical,'and adulteduCation (VTAE) schools inWisconsin
to discover which techniques were successful. in the instruction of the
handicappedd to anetyze and report on the barriers in Wisconsin
.VTAE .schools Which prevent the handicapped from enrolling in or.cOM-'
pleting Vocational training programs: (Project PEP-7Program Evaluation
and Planning -- involves- .evaluating current vocational programs and,
identifying handicapped students'and their vocational'needs_for the
period 1977-1982.) Following the. ntroductory,chapter, chapter 2
describes the project methodology, which inVolved a literature search,
site visits to each of the sixteen VTAE districts,.. and administering
the Techniques and Barriers Survey, compiled by the project and
including four parts covering personal information, successful teaching
techniqueg; barriers to enrollment, in vocational programs, and barriers
to completion of vocational programs. The interpretation of the data
on personal information', successful teaching techniques, barriers to
enrollment in vocational: programs; and barriers to completion of voca-
.tional'prOgrams is preSented in.chapters 3through 6 respectively.
Chapter 7 contains a summary and a, list of recommendations. Nineteeh
datatables,supplement the:text

SURVEY OF CAREER EDUCATION FOR THE HANDICAPPED IN THE SIX NEW ENGLAND
STATES. Gardner, David C. BostOn University, Mass. College of
Business Administration. October 1977. '48p. (ED-150 306)

A survey obtained data on the state of the art of career education
programming for the handicapped-in the New 'England states. The
survey was designedto.obtain data regarding respondent demography,
iturriculum and instruction;. scope and breadth of career education,.
.students, and opinions on future programmatic needs. Two hundred
brofessionals known to be interested in career education for the



- .

handicapped were surveyed. Based on eighty-one responses, the sev ral
findings included the following: (1) Moremales than females work n
the field of career education for the handicapped,-(2) a significa
proportion of 'the respondents do not. use advisorycommittees in
curriculum development activities, (3) few of the respondents are
working in programs where career education is infused throughout'
entire curriculuil,. (4) a significant number of/respondentA did no
know the percentage of students-In their programs who would be .r ady
to enter the job market in any given year, with salable skilli, a d
(5) when asked to rank order eleven future programmatic needs,:t e
highesepriority,item was the identification of special skills o

. . the field and training teachers ,:working with handicapped persons in
career and vocational education. (This report concludes with t enty-
thee specific recOmmendations and two.high priority,stmmary, re mil.
mendations.) . ,

12 1974-76 FOLLOW-UP OF THE PHYSICALLY HANDICAPPED IN P SYLVANIA.'

Tarr, Rodney F.; Lewis, James P. PennsylVania'State University,
University Park.N Institute for Research on'Human Resources;.Venango
County Area Vocational-Technical School, Oil City, PA. 1977. 84p.

(ED 149 165)

Conducted,to assist vocational educators in planning programs for
handicapped students, the project examined selective aspects of the.
vocational education program, adjustments, and present status of the
physically handicapped vocational graduates and'the views, of the
employers and parents towards the training of the graduates. The
project was designed to describe the fallowing conditions: the
current vocational status of the employed and unemployek physically.'
handicapped in Pennsylvania from 1974-1976 in terms of their voca-
tional adjustment and job sdtisfaction; the vocational education
programs at.the area vocational-technical schools and vocational
rehabilitation centers for the physically handicapped; parental
attitudes towards vocational programs; employer attitudes toward the
physically handicapped. graduate; vocational programrS/that would be
beneficialto employability for the physically handicapped; and types
of special services the.physically handicapped might need to succeed
in the regular vocational programs in public schools. Three major
outcomes were reported: About three-fourths of the vocational, handi-'
capped students were'placed in regular occupational classes with non-
handicapped students; in.most cases, occupational training Was' not
related to the first job; and about 93 percent of the employers of
the physically .handicapped reported ,that they would_ consider hiring
another physically handicapped worker. Data collection,instruments
,are included in the report.



CAREER EDUCATION PROJECTS FUNDED UNDER SECTION 402 AND 406 OF PUBLIC
LAW.93-380 (THIRD YEAR'S PROGRAM--FISCAL YEAR 1977 PuNDING). Office
of Career Education (DREW /OE), Washington, D.C. November 1977: -810p.

(ED149 051)

Third in a4keries of 'annual listings of career education projects
(funded under Sections 402 and 406 of Public Law 93-380), this booklet
lists the, 137 projects funded duritg fiscal year 1977. In ormation
for eadvproject includes state, project number, grant or ontract
number,:Office of Career Education team, name of the projec director
and address of the contracting organization, project title, nd amoutt
of funding. Therprojects are listed under six categories of activities,
aCcorditg to purpose: ( (1). to effect incremental improvements \11,1 14:12
career; education programs(twenty-one projects); (2) to demont\ate the
most effective methods and techniques in,career'educatioh in such
settings as the senior high school, the community c011ege, adult and
community edudation agencies, and institutions of higher education
.(twelve projects); (3) to demonstrate the most effective methods and

.
\

techniques i _career education for such special segments of ple popu7

4lation as ha icapped, .gifted'and talented, minority and low`income,\
youth, and to reduct sex stereotyping in career choices (twenty pro-
jects); (4) to demonstrate the most effective methods and techniques
for the training' and retraining of persons for conducting career,
education programs- (thirteen projects); (5) to communicate career
education philosophy, methods, program activities, and evaluation
results to career education practitioners and to the general public.
(eighteen projects); andH(6) to develop state plans for implementation
of.career education in the local educational agencies of the states,
under the provisions Of. Subpart C of 45 CFR Part I60d.

.

14 CAREER,E63 ATION OF GIFTED AND TALENTED BOYS. AND, GIRLS. Sanborn,A

Marshall P.;kand Others.:, Wisconsin University, Madison. Research
and Guidance Laboratory for Superior Students. June 30,.1976. 329p.
(ED 148 077)

Presented is the final report of a project--involving longitudinal=
casework with some 3,600'gifted and talented children, their parents,
teachers, and counselors in 90 WisConsin communities--to identify,
and develop programs for gifted and talented students. An initial
section Outlines such program components as major activities (includ-
ing workShops), dissemination activities and objectives. The bulk of
the document consists of the following'api3ended materials: a resource
packet on a conceptualization of different aspects of career develop-
ment with implications for ed6cational practice; a resource packet on
materials developed to outline principles of planned change; repre-



sentative case materials excerpted from interviews and cumulative
koldersof four students, who have participatedizn the program; an
annotated listing of books which can be utilized to acquaint young
peoplewith the*subjective sideof a variety of Vocations and profes-
Sj.ons; a representative collection of materials "and ideas for career
education of gifted'and talented students; examples of open-ended'
discussion and'written mirk and how both can be utilized in getting
to know gifted students and their feelings about work and their
values;.abstracts ofipublished studies conducted since 1957; and
three papers given 4uring workshop sessions related to women's
issues.

15 A WORK EXPERIENCE VIDEO. TAPE SATELLITE PROJECT FOR EMR STUDENTS. Final ReP.
Caci, William'P. 'Pennsylvania Research Coordinating' Unit= for Voca-
tionalEducati n,'Harrisburg. December29, 1977. 43p. -(ED 147 620)

,A project pro ced and,

instructional material
job reqUareme ts while
Objectives w re (l) to

field tested,a selectedsbt of video tapes'and
illustrating actual student performances and
on a high school work experience program.:
enhance on-the-job student.performances

immediate ail iooand visual feedback,.:(2) to-estabiish a 'library of
realistic videotapes of students performing in local occupations' and
businesses, (3)'to supply prevocational,instructors with career awalie-
'less tools, -(4) :to illustrate_ to all interested parties the/performance
and degree of involvement of students in the workprogram,/(5),poth t
provide prospective employed an overview of work progt /students and
to.compliment the involvement of employers' now. involved ith the pro-
gram, and (6) to bolster.confidence and self-esteem of students in the,.
work program, especially educable-mentally retarded ( ) studepts.
Portable videotape equipment was used to tape perfo ances of Students
actually woiking on their respective jobs. Unedite tapes 'were shown
to students for"work evaluation purposes. Then ta s were edited
into ten-to fifteen-minute presentations, and tea her padets of
lesson plan material were developed for'each. Pa kets,and.tapes were
field tested atjunior and senior-high and college levels. . The overall
conclusion is that,all objectives were met, wit most success in''
ob'ectives' 3 and 6. A list'of the tapes by occ pation and three sample
to cher packets a're'appended.

16 CONTINUATION OFA.PROJECTTO 'DEVELOP A VOCAT ONAL CLASSROOM TEACHER'S
"HANDS -ON" INSTRUMENT TO MEASURE ENTRY AND. IT SKILLS OF*THE SPECIAL
EDUCATION STUdENT FOR SPECIFIC OCCUPATIONS: Final Report. Atkins,
Richard; And others, Pittsburgh Universit , Pennsylvania School'of
Education: December4977: .56p. (ED 147 30)



4.

:To investigate the feasibility of developing hands-on instruments to
aid classroom teachers'in assessing both entering and exiting skills
of the special needs students.; in vocational education, a continuing
project at the University of qttsburgh was conducted to meet two
major objectives: develop a definitive rationalefor the design of
a hands-on instrument by which the vocational classroom teacher could,
diagnose entry skills and measure exit skills of special education
students and design a hands-on instrument based 'on the above rationale
for several ocdupational areas. The project resulted in the following
outcomes: the development of a rationale and procedures for the
design of the' instruments, an entering instrument to diagnose auto
mechanics skills, and an exiting instrument to assess/competence in
food services skills. A large appendix accompanies this final-report
and-includes the following materials an example of,synthesis,pro-
cedures (auto mechanics); the auto mechanics entering skills instrument;
the-food services exiting skills instrument; and the, rationale paper
supp6rting the hands-on instrument .project.

17 A COMPREHENSIVE OCCUPATIONAL EDUCATION SY TEM. Research and Experi-
mentatioft in a Career Development Center. Volume I. Planning a
Cotprehensive Occupational-Education System fora Major Metropolitan
Area -New York City Board of Education, Brooklyn, NY, Division of
EdUcational Planning and Support. August 30, 1977. 62p. (ED 147 494)

,

Intended primarily for directors of occupational education in large
° .cities, this document presents suggested guideline for the development

of.a comprehensive occupational education system (COES) based upon the
COER (Comprehensive Occupation Education Research) Project, model-,
developed in NewlYork City. After describing the background, objec-
tives, and implementation of the COER-Project and briefly explaining.

:,the 'systems approach to planning, the recommended action steps for
planning such a System are presented under the following twclve.majur
divisions: a comprehensive occupational education plan forca major
metropolitan area; occupational education,and 'labor market needs;
curriculum development; coordination--involvement, business; industry,
labor, the community; public attitudes;fvocational guidance, counseling,
placement and follow-up; personnel development;.artitulation; monitor-
°ihg and,evaluation; remediation; handicapik&and'bilingual.; and
planning alternative facilities for comprehensive occupational education:
a career development center. Finally, guidelines for planning a career
development center facility are presented.

-10-



18' PROGRAMMING FOR HANDICAPPED STUDENTS AT THE SECONDARY LEVEL
RESPONDING TO PUBLIC LAWS ADMINISTRATOR'S MANUALL Moore, Jean J.,
ed.. Engleman,,Vance Southwest Regional ResourceCenter,
Salt Lake City, Utah. September 1977.-'73p. (ED 146 747,) /

Designed in response to three pieces of legislation (Public Law 94-142,
Section SO*of Publi4Law 93-112, and vocational education legislatiOn
in. PublicAlw 94-482),\theadministrator's manual provides information,
on planniNthe full spectrum of appropriate services needed in educa-
tional programs for handicapped _students at the secondary level. The
manual is-divided into four.a.reas; the Operational World which focuses
on.,.the development of appropriate services; the Student World which
focuses oh the kind of information necessary to assure appropriate
student placement; the Training World, (divided into programs, and
instructional materials and equipment sections), which'foCuses on the
mcascadenof placement options; and the Work World which focuses on the

of, career options. For.each of the.four areas major ,funC=
tions anpcomponents are Identified; the' related statutes are cited,
and recommended-practices are detailed. Additional empty..columns are
provided for,inclusion of state laws' and regulations, for;'jottingforotting
down identified local reSOurces. Amain the functions in the
areas are the followink: personnel development, individualized edu-
cational,programs, individual vocational training, adaptive equipment
and adapted work settings, and: job placement. Apperided are a directory
of.contributors and a conference schedule.

'1:.
1:

::.WRITING AND STATING CHARACTERISTICS OF PERSONS WHO QUALIFY. s
HANDICAPRED OR DISADVANTAGED. Lawson, Patricia. Marshall 1Jfiversity,
Huntington:, W. Virginia Department' of Occupational, Adult, and Safety.
Education, 1977. 24p; (EDY4S 156).

This podule is one of twelve indiVidualized performance-based modules., .

each based on a major competency needed,by vocational administrators
for' effectiyely administering vocational education in local education
agencies. (The modules are the resurt of a project designed to
develop and test instructional packages for use in performance-based
vocational administrator education in West Virginia, but with a high
level of transportability.) The module focuses on,what criteria must
be examined-to establish a person:as handicapped or disadvantaged, and
sources' for establishing or modifying programs for the handicapped or
disadvantaged. The activities are primarily based on having the

.

learner read a list of suggested materials, and participate in a dis-
cussion or meeting related to the subject. The following are included:
introduction, terminal objective,` summary of content,.procedures,
suggested resources (documents and a facility), pretest, posttest,
learning activities, and an answer manual.

20



20', PROGRAM IMPROVEMENT PRIORITIES FOR VOCATIONAL EDUCATION. SummaY
Report. Alabama Research Coordinating Unit for VOcationif and

.
Technical Education, Montgomerk 1977. 41p.I June 0143 823)

forConducted to determine Priority areas' program improvement activities
in_Alabama's vocational educatiam system; . the specifi5-ebj ectiveA
of this study were to develop .a list of areas that are in need of voea-
tibnel education research

and that should. be addressed through exemplary
P develOp curriculum development activities,a list of needs for
and professional dbeloPMent acti;vities; pric)ritIL ze each of the lists
based on the. perceptions of persons surveyed; andiprepare a report of
the findings' for use in planning,, reviewing, corlductind, and managing
Program ,improvemen t efforts in,Alabama. A modified Delphi technique
was used as the method for gat5ering the data

f persons fram vari
The sample of 199

people consisted 0 ous groups within the state
directly involved in or affected_by vocational education:- :.The areas
which received the highest priOrfiy rankings were inservice needs for
instructors and instruction for special needs students. The appendixes
include the survey s

, correspondence Sheets, and the tabulated and
ranked, results:

1

21 DEVELOPMENT OF PREVOCATIONAL TRAINING' FOR DEANLIND. Caples, Jeff D.;
and others. Richmond State School, TeXas. June

(ED 148 '821)

, ,

Baed-on the assumPtioh that visual and auditor; impairments are
frequently accompanied by . limited communication and,social skills,
which are necessary for vocational 'succesS,-this document reports a
study on the develpPment of prevocational training programs for the ,
deaf and blind. The report first defines the needs of this special
populatfon and how the data were "obained. The- establishment of an
interagency collaboration to evaluate the project activities and rte'
provide additional information is then described. The develOpment,
implementation, and evalu ation of both the staff training program
and the parent training program are also Presented. The major
of this 'document reports the devdlopmen t, implementation,'and evalua..
tion of the project curriculum. ipmentAn equ list, information sources
list, and glossary ere included.

i

1 _
.

22 A PROJECT TO compuTERI E PERFORMANCE OBJECTIVES AND CRITERON-REFERENGED
MEASURES IN OC UPATiONA DUCATION FOR RESEARCH, AND DETERMINATION OF,

t
APPLICABILITY. T. HANDICAPPED LEARNERS. Final Report: Lee, Connie W.;
Hinson ibuy M. southern'Association of Colleges and Schools, Atlanta -.
Georgia. conmissiOn on Occupational Education Institutions. May. 1976.
66p. (ED 142 840) . --

portion
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This publication is the final report of a 21-mOnth project designed
,to (1) expand and refine the computer capabilities of the Vocational-
Technical Education Consortium-of States (V-TECS) to ensure rapid'
data access for. generating routine and special occupational'data-based
.reports; (2) develop and implement.a computer storage and retrieval
system to permit online revision and. updating. of V-TECS catalogs of

TMJ
performance objectives, criterion-referenced measures; nd performance
guides; and (3) conduct a feasibility study to dete e the applica-
bility of V-TECS materials for varipus tar t'groups of handicapped

nd

learners. Focus in the, report is on compl/ion of the computer soft-
ware andhardware systems, results and fi ings of the'feasibility
study, a recommehded procedure for conducting future studies of .

applicability ofW-TECS materials to handicapped.learners, and the
,:t

conduct of a project conference/symposium.

23 GUIDELINES FOR IMPROVEMENT OF VOCATIONAL PROGRAMS AND. RESOURCES TO
-SERVE. NEEDS OF HANDICAPPED STUDENTS. Final Report. Camaren, R. JaMes;
and others. Performance Management Specialists, Inc., Englewood,
Colorado. September 1975. 271p. (ED 142 806)

e. .

A statewide census, of all Colorado's handicapped citizens led to a
research pioject which was designed to assess the vocational educaiion
and service needs of Colorado's handicapped youth and develop guide-
lines to modify alad improve the existing secondary vocational programs
to meet these needs. 'After collecting the data (primarily by survey),
a comparative study of the perceive& needs and the existing programs
was cbnducted. The study revealed that there were numerous barriers
to serving the vocational education needs of the handicapped. Twenty-
,nine of'these barAers were identified by statement and organized'into
five general areas:. Awareness/acceptance of the handiCapped; social-
interpersonal relations; programadministration and funding; school
curriculum; and counselor/teacher problems. From these findings the
authors-generated a list of-issues and actions for program improxement
and a preliminary list of strategies for implementatione Finally
after synthesizing all the information, the formal list of guidelines
(aTtained in this document) was developed and organized around eight.
vocational-education service areasl Identification, assessment,
vocational education planning, programing and instruction, petsonnel,
'resources and services,schobl/community coordination, and environment.
(The. appendixes encompass a large portion of this dOcument and include
several survey forms and reference material.)

-13-



'24 DEVELOPING AND IMPLEMENTING A VOCATIONAL EDUCATION AWARENESS PROGRAM
FOR HANDICAPPED STUDENTS IN THE-CHEROKEF, HIGH SCHOOL. Casey, Edwin R.
Mini-Practicum, Nova University. April 1977. .5'4p. (ED 141 998)

A practicum was developed at Cherokee High School (Georgia) for
providing equal opportunities for mildly handicapped 'students to gain
competencies necessary to succeed and advance in a chosen occupation:
The curriculum involved the following: the high schoOl principal
(responsible for developing and implementing the program); vocational
specialist (responsible for managing, the existing school and community
resources and formulating the interdisciplinary .program).; the.inter-
disciplinaryteam (with each member responsible for identifying,
and designing the curriculum in their individual discipline; public
relations (responsible for developing awareness, creating enlighten-
ment,, and stimulating invoLement); the 16-students (meeting criteria'
which included inability, cause"of handicaps, to succeed in regular
vocational programs); scheduling in,the vOcationaleducation awaren
program; counseling of the students and parents by the vocational
specialist; placement of the students in a persenalized program;' the
instructional'prograM made up of instructional options which included
skill training, fulitime employments and placement in'sheltered work-
shops; and'a training plan fpr eachsstudent which outlined tasks'and
expectations: Measures,of students' attendance, grades, personal
qualities, employment, and occupational task performance supported
the effectiveness of the curriculum:

2 'VOCATION4 PROGRAMS IN INDIANA FOR' THE DISADVANTAGED AND HANDICAPPED.
Technical Report Series,2. .Eigeman, Elaine G., ed.' Indiana University,
Bloomington,DepartMent of VoCational Education. April 1977. .64p..

(ED 141 643)

.Fifty -six current Indiana vocational programs for the disadvOtaged
anO,handiCapped are abs'tracted and summarized for use by State and
national educators and administrators Each abstract contains the
project title and number, the developing county and' khool's,name and
address, the, name-of the contact person, total budget costs, type of
program format, number of participantS and grade level,'and.the number.
of the pagewhich,contaills the project summary. The project summaries
then present the objectAresAnd desCribe more fully the participants
and the format. Summaries are organized' according to six typeS of
program format:.The mainstreaming approach, the extended experience.
approach, the Separate classes apProach for spevial needs students,
career orientation, audiovisual and instructional materials develop-
ment,eand placement and followup services. ,An index lists all abstract.
number,s by their location in county and city and b)their school or
corporation ,name.

14



26 INDIVIDUALLY PRESCRIBEDAOGRAN OF INSTRUCTION FOR APIP:WHO ARE
ORTHOPEDICALLY;HANDICAPPE5.:FUsco, Carol, .B' South'EAolina'State

. Department. of. Education,:Columbia, Office. of Programs fOrthe
Handicapped, 177. 451p,. ,i(ED 140 SS8)

Intended for teachers' of the orthopediCally:,handicapPed-, the document

provides the-framework-andresource from Which toimpleMent
umlized.edUcational programs (IEPs). The fIrst two sections cover
the rationale for IEPS,definitions Of 'levels of orthopedic handicaps
.and ptogram goals. The bulk of'the document consists of IEP activity
ties intheloIlowing areas: language art'; mathematiCs, social.
studies, science, sensory experiences, oreative.arts, prevocat}ional/

adapted(lapted Phytical,education,' self blip/self concept, life'
experiences, and leisure time activities. activities f9r each area
are presented in :table form with inforMatiOn which includes develop-

Hmental leveljprimary, intermediate, secondary);: degree of physical
handicap '(Moderate, severe); behatoralobjectlye; enablingactivities;
facilities/materials/equipment Modifications/adaptations; and materials
and references Additional Sections address the topics of task anabl-0:..
sis; communication boards,.pupil development, assessment, and teaching
aids. Also provided is-a\.24-:ent"ry bibliography:,

.
.

27' c.VOCATIONALO-ORIENTED-SCHOOL PLIONTNG FOR THE HANDICAPPED. ,l(indergarten
throughGrade TwelVe. 'Windham Southease SuperVisory,.Union, Brattleboro,.

Vermont.' 1976. 223p. (ED 140 S37Y,
.

.

,

.

IntendOd .for regulat school'personnel, the guide presents information
on Vbehtionally oriented school planning for handicapped, students.
The dopument iS'divided into sections ran .the following topics: analysis
and'implementation suggestions; for- Public Law, 94-142; career education
suggestions (including examples,,o field trips,,resource'Tersons, and

1 tole playing a,ctivities);:programIng.for the student with severe multi-
ple haridicaps. (including 'information on motor activities, arts and
crafts, ,and music),; and program planninglor the student with special
needs (separate SeCtiOns,for,grades Idndergarten -,6,' junior high
school and e school:andfor vocational technical school).
A final,section,on.resourceslistS tipS for teachers, films on handi-
caps% and the names, of 16 handicapped adults gainfully employed in
Vermont and willing to' help schools.

'28 ',PLANNING AND:OPL61ENTING CAREER EDUCATION FOR THE SPECIAL STUDENT,
WITH EMPHASON THE LEI$URE;OCCUPATIOS. Vinton, Dennis A.; and
ohers. ..1.e04ty University;.:Lexingt.01.,Curriculum.in Recreation
and Parks. September 1976. 266p.. (ED ,'136 49S)

y.



A program of career education for exceptional students in:the leisure,
occupations is described. It s explained, that the book ks designed
for regular and special. clasi. eachers. Chapters one and two present
information on, career educAio: principles and implementation.
,Chapteri three through five de -1 with practical teaching concerns.
Behavioral objectives are discussed, and educational objectives are
listed for each plbase of the career edueationlOrogram (awareness,

explbration, and preparation phases). Chapter four
reviews two approaches to career education: the learning center
approach (with two sample units for career awareness phase), and
competency based instruction (with samples from career orientation
and exploration phases). Chapter five presents informatibn op general
considerations and carder education implication's' of-six disability
areas: hearing impaired, learning disabled, mentally retarded, ortho-
.pedically handicapped/and other health impaired, visually impaired,
and emotionally disturbed. Chapter six focuses on such nonclassroom
components of the model as counseling, work training, job placement
and followup. AlS6 cited is the importance of record keeping and
occupational information systems. Chapter seVen reviews the leisure,
occupationswhich are broken down into folir subclusters
tourism. and hespiality services and environmental - based. services)
and 11 job families (such as travel services and resource conservation/.
preservation services), The final Chapter p'esents a competency basal-
inservice training program for teachers in providing career edumtion
services to the'handicapped:

29 DEVELOPMENT OF A PROGRAM MODEL FOR NEW CAREERS FOR HANDICAPPED-
'CHILDREN AND YOUTH IN THE RECREATION AND HOSPITALITY CAREER CLUSTER.
Final Report: Vinton, Dennis.A.Kentucky.University, Lexington.
CurriCuiUm:.in Recreation and Parks. September 1976, 2.010'. (ED 136 04)

PreserMa is the final report of a project-to develop a program to
prepare handicapped students in grades K-12 for careers in the, leisure
occupations. Described are project activities and procedures und9r- N.\
taken'to meet the three basic .objectivei: (1) to select, develop, and '

describe a career education,program model; (2) to develop and describe
an implementation plan whfch includes a guide for teacher training;
(3) to pilot test the program Model in ,one school system. Other
project activities considered' include the literature-review and anal-
sis, the development of Objectives, the specification of'classroom
approaches, andreyisions of .the model, implementation plan and guido,
Among six appendixes are sample pilot test evalifation questionnaires
apd an instrument for reviewing the-career education "guide.

o,.
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30 ImpLEMENTATION'OF A STATE7MIDE COMPUTEW-BASED OCCUPATIONAL INFORMATION
SYSTEM WITH MULTI=FACET-DELIVERY SYSTEMS, Tennessee University,
Knoxville. Collegeof Education. September 1976. 79p. (ED 136`026)

The specific objectives of the projct were to (1) computerize
previously

well as for-development of computer, output microfiChe,,,

veloped 'occupational information for on-line delivery

develop
manual pinsorts to aid secondary-and postsecondary

students in exploring occupational Information, (3) deVelop special
% materials fel. blind students and fai slow learners, (4) develop user

guiden use of the various delivery systems, and -(5) provide cost
data :10 .:tle different systems. An Updated version. Of Tennetssee!s

,..occupational
information was, camputerized'to provide on-line teletype

terminal access to'Lthe-information: DLirect copy microfiche was
develOPed from. the rinted data base.' Manual career exploratory pin-
sorts for accessin the junior high occupational information as well,.°

'as the secondary, ostsecondary version of the computerized, information
were developed. In addition, braille and audio tape materials were
developed for use by blind students and filmstrips with audio tape
narrations,were developed fo5 useby slow learners. User guides were
developed for use by studeniS';,parents, teachers counselors, 'and
librarians on the use of each. of the different types of deliVery systems'..,
Evaluation A\La:ea collected fpom students, farents, teachers, counselors,
and librarians revealed all the-occupational information delivery '' '
systems were acceptee favorably. SUggeStions were received from users

'for. making minor revisions in eacirdeliverY,;,system to improve its use
This report includes a detailed desaript#A Of the project's metho-
dologY, evaluation results, and summary of ,findings.

,31 EXTENDING AND EXPANDING VOCATIONAL EXPERIENCES: PROCEEDINGS OF A
MINI-C9NMENCE, (Frankfort, Kentucky, May 18,-A976). KentUcky Research
Coordinating unit, Lexington. July 1976. 36p. (ED 134, 702)

ExcerPts and summaries of. project reports presented at a 1-day seminar
for educational researchers and vocational, educators are included in
this booklet. Project reports covered are (1) The Hardin County
ReseaYcl.IProject'for Expanding the Present..Vocational Experience
Curriculum, which describes the occupational work orientation and
explo ration program for educable mentally handicapped and'disadvantaged
youth in secondary.schools (grades 9-12). The,report includes discUs-
sion of a basic skills resource, room , technical simulation,unit,
guidance and counseling) objectives, internal eyaluationof the curri7.
culum, development of,tho crew survey, and summary of project.resultS
and benefits. q Forms used in the project are included; (2) The Rowan
CountY ExReriential Field -ConseriiUm Project, which describes a career

ti
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guidange'program established around 15 occupational clusters and
incorporating a work experience program with ,planned educational objec-
tives, and (3)' A. Study.to Determine the Effects' of a Comprehensive and
Experiential System ofVocational Guidance and Career, Development on
Junior High - School Pupils, which sought to determine,if educational
-and career choices could be facilitated with an'intensive guidance
program and an 'exposure to several career fields.

..32 VOCATIONAL EDUCATION PROGRAMMING FOR SPECIAL EDUCATION STUDENTS IN
TEXAS. Final Report. , Fair, George W. Texas University, Dallas.*
1976. 158p,; (ED 133 591)

The purpose of ,this study was to begin an assessment of the status of
vocational education programming for handicapped school-age students
in Texas. Specific objectives were to determine the number of special
education students ,enrolled in and completing- regular and special
vocational education classes during the school year 1974-1975, to
determine why special educatian students have not been enrolled in
regula vocational education programs, And to estimate the types of
s ices needed to enable more special students to enter vocational
c asses: To accomplish these-objectives, questionnaires were sent to
the school districts to collect the basic data, and onsite interviews
were conducted to irAlidate and clarify, the questionnaire data.. Suryey
results are detailed in narrative and tabular form, with recommendations
for improvement including i:nservice programs, for vocational and special
educators and other appropriate school per'sonnel. 1.4e questionnaires
and ldtters used in the project are appended.

33 A DEVELOPMENTAL PROGRAM ,-PRE-SCHOOL-ADULT, IN CAREER EDUCATION FOR
NORTH DAKOTA. Final Report. 1 mpRobert L. North Dakota State
Board for Vocational Education, ismarck. July 30, 1976: 72p.
(ED 133 581)

4.

From July 1973 through June 1976, a career education project for
.

elementary through postsecondary students was conducted in the Devils
Lake public school system of North Dakota, located in a rural agri
cultural area mith large_numbers of disadvantaged, handicapped, and
American Indian,studerits. Objectives included development of positive
,selfIconcept, positive altitudes toward work, and decisonmaking skills;
increase of career awareness; provision of exploratdry career experi-
ences and job preparation; and placement in a job or educational pro
gram. -Procedures followed were inservice workshops, .develoPmpnt an
dissemination of occupational information. The final report describ
the projeEt and presents the third' party evaluation, which deals



,

primarily with the final year's activity. The evaluation, designed
to measure specific student outcomes, is presented in the format of
activity tables, itemized objectives in terms of student outcome
'statement, ,developed and initiated instrumentation, analyzed data,
and giscussed.siudent outcomes. ,,.. .

34. VOCATIONAL/CAREER-EDUCATION PROGRAMS FOR PERSONS WITH SPECIAL NEEDS
IN WISCONSIN'S VOCATIONAL TECHNICAL AND ADULT EDUCATION DISTRICTS.
1976-1977. 'post Secondary Programs Only. Tindall, ,Lloyd W., comp.;
and others. State University of New York, Binghamton.. Center for
Social Analysis. 1976. 84p. (ED 12 424)

This document conta(ns information on the vocational/career education
programs which have 'been funded by the 1968 Vocational Amendments and

...lidsconsIn's,17 vocational technical and adult-eaiication districts to
provide services to special needs students: It is designed to assist'

';':teachers and administrators in the Vocational,.Technical and Adult
Education_(VTAE) system in identifying and sharing common areas of
interest as they provide services to students. Both sections, Section
I. Disadvantaged and Handicapped Occupational Programs, and Section Ili..
ConSumer aril Homemaking Education Programs for Disadvantaged and Handl-
capped, list project /program entries,by district and categorize each
according to-pre-vocational, supportive service, or curriculum areas.
Each entry includes a descriptive title; location (address aid tele-
phone numbe , information and administrative contact, type of handi-

, ,capped stude t served, and a 'brief progrgm description. The index
provides a q ick reference for the identification of programs by area..

5 OCaUPATfONA TRAINING PLANS FOR DISADVANTAGED AND HANDICAPPED STUDENTS
IN VOCATION L EDUCATION. &Manual for USe in Cooperative Work
Experience Programs. Eley, Robert K., ed. Indiana University;
Bloomin n. School of Education. July 1976. 253p. (ED 132 286) ,

This manual, developed to provide vocational instructors, coordina-*
tors with model training plans to be used to'conduct concurrent work
and educatAon programs for disadvantaged and handicapped' students,
has the purposes of: .(1,:) serving as a-description of the\kinds of
content that should be included in a training plan, (2) serving as an
example in discussing training plans with employers, (3) assisting
vocational instructors in developing training plans, and (LW serving
as one source of occupationalccontent for several common occupations.
Each training plan, or occupation, identifies the target population.
The format shows approximate time needed to learn the 'ob skill; a
list of learning activities, on-the-job training neede ,'in-school
time needed, and spaces for evaluation and for the,individual study

f



assignment. The training plans include assembly line worker, auto--7\\

mobile-service-station attendant, bus boy, carpenter's_belper, coo
helper, dishwasher, general farm hand, general housekeeper, grocery\
cashier, laundry worker, lawnmower repairman, machinist helper, mail
clerk, physical therapy aide,, steam table server, and stock clerk.

36\ VOCATIONAL/CAREER EDUCATION PROGRAMS FOR PERSONS WITH SPECIAL NEEDS
IN WISCONSIN'S VOCATIONAL TECHNICALAND ADULT EDUCATION DISTRICTS.
1975,1976. Tindall, Lloyd 'W., comp.; and others. Wisconsin Univer-
sity, MadiSon. Center for Studies in Vocational and Technical'
Education. -1976. 89p. (ED 132 280

This catalog provides information on the 159 vocational/career
education programs which have been funded by the 1968 Vocational
Amendments and Wiscon'sin's 16 vocational technical and adult educa-
tion districts to provide services to special needs students. The
preface indicates that many innovative methods and techniques for
training special needs students can be found in the various programs,
which provide pre-vocational and supportive services for special
needs students in addition to modifications in vocational curriculum
areas. -The intended audience is high school' and vocational - technical
adult education (VTAE) counselors and agencies, and persons viimare
working with special needs students. Thetable of contents provides
a listing of'the disadvantaged and lindicapped occupational programs.
Each program' citation includes, title, address, name, and phone
number of an information contact and an administrative contact, type
of handicapped students served, and a one-or two-sentence program
description. The index provides a.letuick reference for the identifi-
cation of'programs by pre-vocational, sppportive service; and
curriculum areas.

37 A'RESOURCE. GUIDE FOR COOPERATIVE WORK EXPERIENCE PROGRAMS. Nixon,
Jr.' Rhode .Island State Department of Education,.

,Providence. .8ureau of Technical-Assistance; Rhodejsland:State
Departme of Education, ProVidence, Division oftDevelopment and
Operatio 1975... 239p. (ED 131 227)

Information about work experience_prograffis in Rhode Island_rand other
states. The first section consists of a prototypic model (which was
developed in cooperation with 'educators and other personnel, concerned
with work experience programs) for making work experience-based
vocational education programs more responsive and accessible to'
secondary school students including the handicapped, disadvantaged,
and minority populations. Designed to serve as a planning template
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for the future, the model consists of five program goals,.their
narrower objectives, andfuutionssto be performed in meeting each
objective.. A matrix designed.to provide the reader with a cross
reference between the model's objectives and functions and their
practical application as fgund in the abstracts of various existing
work experience programs makes up the second section of the guiae:,
It is intended for use on developing or redeveloping programs to
meet particular objectives and functions of the prototypic model.
The third'section'tonsitts of abstracts of 56-gNisting. Rhode' Island
work experience programs and 81 programs in operation in other
states. Each includes sponsoring-agency, program title, program
ditedior, grade level or population served, and a brief program
description.

38 COMMUNITY COLLEGE OF BALTIMORE EPILEPSY EDUCATION PROGRAM. Interim
Report, March 1°975 - June 1976. Kitt, Wendy; Schuster, Lois.
.Baltimore Community College, Maryland. June 1976. 70p. (ED 130 682)

This document reports on the development and implementation of a
program at the. Community College of Baltimore (CCB) whose primary
goals were the placement of persons with epilepsy in jobs or in
educational programs leading to a career, and development of a model
program of career education; counseling,, and employer education
demostrating the effectiveness of a coordinated approach to the
person with epilepsy which could be distributed throughout Maryland
and'the other states. Participant" agencies involved in the program,
were the John F. Kennedy Institute,. the Maryland'Division of Voc'a-
tional Rehabilitation and Division of Vocational-Technical Education,
and CCB. Participants in the program were recruited from a variety
of areal through use of several media, The program approach empha- \

sized active recruitmentof those with epilepsy, a liberal intake
policy of evaluaiion and selection of recruits, supportive counseling,\
pragmatic job training, sensitive referral and placement, and inten7
sive follow-up procedures. Further, CCB attempted to maximize voca-
tional skills, provide a two -year college education, and help to
develop job opportunities. Analysis and discussion of recruitment,
selection, involvement, student goals; counseling, job referral,
student progress, follow-up information, ancillary program support
activities, and individual case histories are included.

,
1

39 SUPPLEMENT "A" TO VOCATIONAL EDUCATION FOR THE HANDICAPPED IN
KENTUCKY: A SURVEY OF THE PERCEPTIONS OF PERSONNEL IN VOCATIONAL
EDUCATION, SPECIAL.EDUCATION AND VOCATIONAL REHABILITATION Final
Report. Holmes, Marvin C.; Omvig, Clayton P.- Kentucky University,
Lexington. Division of V ational Education. 1976. 61p. (ED 130 063)



Described in this report are the findings from a Kentucky state-wide
study of the perceptiOns ofvocationaI educators, special educators,
and, vocational rehabilitation workers concerning vocational program-
ming for the handicapped. Numerous tables depictoand compafe agency
ratings regarding the importance and present status of the following
variables: Direct instructional services for the handdcapped,
support services, profeisional training of agency personnel, coopera-
tive efforts among agencies, andproblems encountered. The conclu-
sions section includes a model delivery system for serving handicapped
students, certification considerations for the various educational
personnel, and recommendations for pre- and in-service personnel,
training.

40 MODEL DEAF/BLIND PREVOCATIONAL TRAINING PROJECT. Stoddard, Denis W.;
and others. North Carolina State Department of Public Instruction,
Raleigh. 1976. 82p. (ED 123 816)

Presented is a leport of a 4-month project designed to review
literature on projects pertaining to deaf-blindprevocatiOnal train-
ing, to implement a model prevocational program for six severely
handicapped deaf -blind students (10 years old),'and to conduct two
workshops in the area of prevocational training for deaf-blind
students. Provided in Section, I are a basic description of the model,
its curriculum components (which include daily living skills and
vocational type,skills), and the task 'analyis instructional approach
making up its process content Section,II contains information on
the specific programming (such\as. large nut and bolt assembly and
tying shoes) developed in the course of the project and includes
saAple reports on the dndividual progress of one of t4e six pre--
vocational-students in the various program areas.. Also given are
samplkforms such as the individUalized program design form, the
discoVery ball assembly data sheet, and the daily liVihg -skills
progress report. Among appended mAerial are information on program
de.sign and task analysis, as well as illustrations relating to a
prevocational training workshop on assembling a 14 -piece bicycle
brake.

41 SPECIAL,VOCATIONAL PROGRAM FORHANDICAPPED YOUTH AND ADULTS. Revised
Edition. Jernberg, Donald E. Salina Area Vocational-Technical
School, Kansas. September 1976, 31p. (ED 118 798

The Salina Area Vocational Technical School has a special vocational
program which provides selected-V.twatii0a1 training courses for
students with physical, emotional; ofihtellectual handicaps; The
program offers vocational counseling, placement services, work
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evaluation, job readiness/ training, .and vocational training ryouts.
Vocatidnal training tryout. classes (described in terms of length
and tasks involved) inelude: food service, commercial art, aircraft
fabrication, offset printing, custodial. auto-body repair,
small engine repair, welding, diesel machanics, nursing aides, and
drafting. Handicapped students who have successfully completed the
work evaluation and exploration phases of the special program are
then qualified-to enter -the regular vocational training program,

___which -includes rekular, odified, and short-term courses. A training .

:tryout evaluation sheet, an out'line of the vocational training objec-
tives ansl procedures, and a listing of the educational interpreting
services available are in luded.

42 IMPROVING OCCUPATIONAL PROGRAMS FOR THE HANDICAPPED.. Parker Scott
L.; and others. Management AnalySis Center, Inc:, Washington,' D.C.
1976. 231p. (ED 117 914)

Presented is a manual on improving occupational programs for' the
handicapped based on a study of 30 existing vocational education
programs falling into..one of three categories--modified programs for
handicapped students in the regular classroom, special programs for
the handicapped in segregated classrooms, or special pr4rams- for
severely handicapped students in special classes or residential
schools. Chapters on the following topics. are included: laying the
groundwork, designing'a program, setting up a program, .facusing on,
the student, meeting student needs, preparing for ispecific skill
:training, selecting .type of vocational. training, providing relatect\
or academic, instruction, obtaining' supportive .and social services,
assisting, in transition to the work world, conducting job Placement
and\foll'Ow-up, and' achieving 'interagency, interdiktrict and communtty.,
coordination and cooperation. The bulk of the.,dodument consists ,of
appendixes p3viding a checklist for program evaluation, abstracts
.of 30 programs ,studied in depth, detailed studies of three ,different
kinds of programs, and the methodology used to develop the manual.

43 SUGGESTED GURIELINES FOR ESTABLISHING- VOCATIONALLY ORIENTED PROGRAMS
''OR SPECIAL EDUCATION. Centko, Thomas J. and otheis. Northern
Michigan University, Marquette. 1971. 43p. (ED 117 612)

This monograph is an outgrowth of an in-service workshop for voca-
tional, educators, special educators and administrators. The, work
shop staff developed it with intent of providing guidelines for'
educators in the design of, vocational education Programs for special ,

educatibn students. Specific suggd.stions concerning progr
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development,. identification of ,work and jobs, cooperation among
` agencies and personnel,. evaluative 'functions, proposal preparation,

and .obtaining funds are given:

CAREER. EDUCATION: ITS-IMPLICATIONS FOR THE EDUCABLE RETARDED.
Project PRICE Working Paper No 3. Gysbers, Norman E.; West, Lynda
L. Missouri 'University, Columbia. Department of Counseling and
Persdnnel Services% March:1976. 22p. ((ED 109 838)

Described is Project XRICE (Programing Retarded in Career Education),,
for educable retarded students 'from14indergarten, through grade 12.
Dea\lt with in three sections are a review of the literature -ands a
discussion of such critical issues as the work -ethic vs the life
ethic. (concerning the major program emphasis in career education).
It is explained that Project PRICE provides, a curriculum with-
emphasis on three -areas of competencies : t- daily living skills (such
as managing family finances dnd caring for personal needs), personal
social skills (including achievink self confi4.aelice,and- communicating.(
adequately with others), and occupational guidance and preparation
(such as -knowing and exploring occupational. possibilities and
,exhibiting" appropriate work habits and behavior) .



45 PRE-EMPLOYMENT TRAINING HAND$OOK FOR SECONDARY SPECIAL EDUCATION.
Pine Bluff School District 3, Arkansas, 1977. 262P. (ED 150 769)

Presegied is a curriculum guide on job skills for. special education
secondary students. Listed are tasks, skills,and related academic
concepts (including reading, mathematics, and vocabulary) for the
following 10 units: housekeeping, floor care; laundry'Norker, food
service worker, groCery store worker, general-shop worker, clerical
.aide, nurse's aide, child care, and first 'hid. The conclusion of
each unit includes a breakdown of skills for job'tasksa!nd a student
rating-scalp,:

KRIIING DISABILITIES IN THE SECONDARY SCHOOL. Title III:\Curricu-
lar Development for Secondary Learning Disabilitiet. Deprosse,
Marion, ed.; and others. Monigomery County Intermediate Unit 23,
Blue Bell, Pennsylvania. -1977. 418p," (ED 144 053)

Presented are 12_papers from a conference onthe issues of secondary
learning disability. Following an introduction are the texts of
discussions from the conference's four sections covering an overview
of the 'central issues, definition and identification,. learner
characteristics,',educational priorities and Objectives, remedial
strategies, modelprograms, Suggestions for instruction in,reading
and mathematics, language difficulties, vocational education, ,.-

tbrricular and material resources, teacher training programs, and
debates over key issues. A final sectionAciudes papers with the
following titles and authors:- "Curriculum And Materials for Second
ary Level Learning Disabilities Programs--What We Have and What-We
Need" (V. Brown); "Mat4 Curricula for Secondary Learning.Disabled
Students" (J. tawley);'"PsyCho..:Soci41 Characteristics of Learning
Disabled Adolescents" (D. Deshler); "Reading' Problems ofthe Secondp
all Learning Disabled Student" (P. Gillespie.and,M. Sitko); "SurveS.
ofSecondaiy Programs for the Learning.Disabled" (L.,Goodman);
" Adolescents with Learning'Disability--Definition, Identification,
and Incidence" (D. Hammill); "Exploratory,Occupational Education for
Learning Disabled Adolescents" (P. Irvine); "Toward a Taxonomy of
Remediation" (I. Lerner); "Language and Speech Difficulties of the.
AdolescOnt Learning Disabled" (Sitko and. Gillespie); "Adolescents
with Learning Disabilities--The Problem in Perspective" (J. Widerhold
"Process Remediation with Secondary Learning Disabled Children"

Ysseldyke); and "Preparing Teachers, for Secondary Learning Dis-
abilities.Programs"*(N. Zigmond).



47 COMPREHENSIVE CAREEREDUCATION,CURRICULUM GUIDE FOR THE TRAINABLE..
Mulligan, Robert E.; and others. Kearny Board of Education, N.J.;
Rutgers, The State Dhivergity, New:Brunswiek, N.J. Curriculum Lab..
December 1977. 67p. (ED 147 631)

f,

Designed for use by teachers of the trainable mentally retarded,
primary through,postsecondary-levels, this curriculum guide integrates
development of verbal, and written communication skills_with the
student's career development. The guide contains instructional ob-
jectives, suggested learning activities and teaching techniques, and
information on the characteristics, needs, and development of ,the
retarded student:- Organization is by seven curriculum categories:
(1) language arts, (2) handwriting,, (3) general informationaware-
ness, (4)-number concepts, (5) perceptual training, (6) _cooperative
education,,And (7) employment orientation. Four developmental_
phases are covered in each category. Phase 1 (primary) includes
language development, sight word recognition, knowledge of address,
recognition pf words necessary'to function in everyday living, and
printing skills. Phase 2 (intermediate) includes language develop-
ment,_gight word recognition, and printing skills. Phase 3 (second-
ary or advanced) also includeg language development, sightyord
recognition, and printing skills. yhase 4 (postsecondary) includes
speaking vocabulary and handwriting. The, employment orientation
Section:is divided into two parts: simulated work and basic skill
training. Outlinesa.re provided covering objectives, procedures,
and needed; aterials,for building maintenance, landscaping; floor
'and,indoor maintenance, windk,cleaning, food service, laundry, task
dOrelopment, candlemaking, recard albui, sanding and staining, tele-
phonepads, ,and-embosograf cardboard signs. Ai'bibliography is '

',appended.

45 ACCEP4. ACADEMIC COOPERATIVE CAREER ,EDUCATION 'PROGRAM TODAY. An
Integrated Approach to Cooperative Education, Hoskey, Peter, ed.;
Lauten, Michael, ed. Rutgers, The State UniVersity, New Brunswick,
N.J. Curriculum Lab. December 1977; 76p. . (ED 147 628)

An integrated approach to education for special needs students is
presented in this curriculum guide for ACCEPT (Academic Cooperative
Career Educatibn Program-Today). Introductory information covers a
definition of spetial needs students :(educationallY and socioeconomr-
ically disadvantaged and physically and mentally handicapped,
including emotionally disturbed); statement of philosophy and con-
cepts of ACCEPT;,and the twenty-two behavioral objectives of the
program. It is suggested that a cooperative work experience in
local' industry/business be implemented in conjunCtion with the two



phases of the ACCEPT program.' The seven units, designed td be added
or extracted from, to meet student needs, relate to phase one of the
program, dealing with behavioral aspects that are common, to all work
experiences. Following the units for phase one, sample training.
plans for phase two are presented-. .(This phase deals with the
development of concepts, skills, and attitudes directly applicable
and meaningful to-the student, relating to career goals and demands
of a specific training station job:) Sample training plans are
provided to give teachers practical suggestions for integrating
specific and useful instruction in academic classes. Plans are,

presented for a painter, floor layer, nurse's 'aide, roofer apprentice,
and worker at a building supplies outlet, Each plan describes.the
job, the skills needed 'to perform the job successfully, and the
academic skilis relevant to th job. A bibliography of instructional
media, games, and books is ap ended. Evaluation instruments are also
included.

49 -MENOMONIE/Uhl-STOUT TMRCPROGRAM: A' VOCATIONAL/LIFE FUNCTION
PERFORMANCE BASED CRITERION REFERENCED CURRICULUM. Hopkins, Mary!
A.; Brock, Robert J. Menomoriie Public Schools, Wisconsin University:-

Stout, Menomonie'. November 1977. 300p. (ED 146 7S7)

Described in the discussion draft is a performance based criterion
referenced curriculum for t aching vocational skills to trainable

ents which was developed jointly by
at. Stout and the Menomonie Public School
in the introduction-are three evaluation

of adjustment, behavior, and skills. A
lists questions on the student population,,

mentally\retarded (TMR) §t
the University of Wisconsj,

Admini trfl.tion Explain&
inventOries in the area
section on needs analys
parental'reaction, teac ing staff and operational plan, facilities
and materials, community resources, and the evaluation procedure.
The folloWing section, on facilities and materials, includes ratings
of current program items and a suggested procedure: for puchase
proposal. Parental contacts, meetings, tours, presentatithis and the ,

advisory committe are discussed in the section, on public relations,

L
Reported in the section on community employment are bbjectives and
procedures relate to the community occupational survey, the TMR ,'
program introductor etter and survey,:personal contact with
eMployeri, and~ job analysis. : Considered in the section on evalqa-
tion are the evaluation format, the'evaluation process, work evalua-
tion, the design of,"work skills" evaluation forms, sample work
evaluation, work adjustment, and the complete evaluation form (fdr
adjustment,' behavior* and pills). The finalsection on,the,TMR
curriculum in vocational education examines instruction goalS,
scheduling for individualized instruction, instruction content, and
a sample curriculum., Appended axe-brief descriptions of various work
batteries and an evaluation df their suitability for use with TMR
students.
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50 i A CURRICULUM GUIDE FOR INDUSTRIAL ARTS IN THE ELEMENTARY'SCHOOL.
Williams, Michael. J., ed. Central. Connecticut State 6ollege, New
Britain. 1976. 77p. (ED 146 319) --

Materials contained in this curriculum guide were developed .to provide
''both regularsafid special education instructors at theelementary.
school level as well as elementary school industrial. rt..s consultants
with some understanding of how'industrial arts activities can be used
to enrich' the elementary sc ool-program. Discussion toversa deflni-11

tion and philosophy behind u ing industrial arts activities at of
elementary school level; general goals of the elementary schooland'
industrial arts in the elementary school; objectives to stress with
the gifted,, the educable mentally retardedchildren with learning,.,
disabilities, childrewwith emotional probleMs, and hildren with

,

physical handitaps; developtental tasks of element7irschool youth;
methods of integrating industrial arts with other school subjects; .t.
and methbds of implementing career education ,in the'elementary school.',
The Major portion of the guide consists of applicable projects and
activities by grade).eyel (K-6) including, a description,of project
objectives, project d&elopMental tasks, integration of project with
other subject areas; how project facilitates career education, conA
struction procedure,;`. bill of,materials, tools needed, and working
drawings. A suggested outline for a workshop to be conducted by the
industrial arts consultant-specialist for 61ementarY'school teachers,
g)suggsted tool list, anda bibliography arQ appended:

-

51 VOCATIONAL EDUCATI N:' A MANUAL OF PROGRAM-ACCESSIBILITY FOR THE
PHYSICALLY DISABLED TWO-YEAR COLLEGE APPLICANT. State University
of New York, Albany. Coordinating, Area No.4, 1977. 224P.
(ED 145 868)

This manual was designed as a resource guide for handicapped indivi-
duals interested'in two-year occupational training at various insti-
tutions within the State dniversity of New.York (SUNY) or City
University of New ,York (CUNY) systems. It provides an overview of
SO. vocational degree programs, .indicates which educational institu
tions offersuch programs, and assesses the following characteristics

ship and fio3.0 trip' repiretents?,; (2) classroom procedures (utiliza

.
of each .(1) tbursp requj.rements (number of papers per ,course, intern-

tion of audiovisuar aids,' Interpreters fordeaf persons, oral exams);
(3) classroom Setting (since for wheelchairs, entry ramps, elevators);
(4) course environment' (location; temperature, space); and .(5) physical
and personality demands of coursework (lifting, manual dexterity):
kneeling, or oral communication requirehents, work under-stress, /
stable work routine). It also indicateS.characteristics of the jobS



which each program leads to, including worker personality character-
istics, physical demands, works setting, and requirements for Vision,

, speech, hearing, and eye-hand goordinati&t. The manual also provides
brief narrative. job descriptions, andlists'professiOnal associations
in the field.:

52 - MODIFYING REGULAR PROGRAMS AND DEVELOPING CURRICULUM MATERIALS FOR
THE VOCATIONAL EDUCATION OF THE;HANDICAPPED. .Progress Report 1977.
Wisconsin UniversDpy, Madison. :;Wisconsin Vocational Studies Center.
,1977. 73p. (ED 145 233) a

Reporting the develoPhent of multi-session ins vice meetings directed
at program modification and prescriptive teaching of handicapped
students enrolled in vocational, technical, or adult eduCation,(VTAE)
programs, this document is divided into three major sections, The
first section contains a summary of the project activities. Included
Is information regarding cooperation with other agencies; inservice
activities in the'VTAE districts; collection of materials for handl-
capPed and special educ4tion; project publications for use with handi-
capped persons; state and rational program and conference participation
and consulting and advlsdrY, activities. A discussicin of future
directions concludes'thig4irst major section. Section two contains
the followinCthree papers44-ch were delivered at various national
and,tegional meetings -: "Bbilding Vocational Education for the Handiw
'cappedN:..7erding u on the Barriers which keep thedHandicapped;from,
Employment--A Big' Job for Vocational Researchers"; and,"Integrating
the Handicapped Student into Regglr Classes: Can the'Educational
"Researcher ::Help ?" Section three (half of the report) contains sum-
maries of the workshops held in six ofWisconsiWs VTAE:districts.,

(
53, A CURRICULUM GUIDE FOR INDUSTRIAL ARTS ACTIVITIES FOR THE ELEMENTARY

SCHOOL EDUCABLE MENTALLY RETARDED STUDENT. Williams, Michael J.;
and otheri. Central Connecticut Siete College, New Britain. School
of Technology. May 1977. 104p. (ED 145 206)

The curriculum guide contained in this document was develep0 to
illustrate to, teachers Of educable mentally retarded"(EMR) students,
at the elementary anemidd).e school levels, hOw llnds-on activities
can be used to complement academic subiecis by bringing instruction
down from an abstract to a concrete level: The `'guide is also designed
fOr use by industrial arts instructors working with mainstreamed
educable.mentally retarded students alone or in cooperation with a
special eduCator. Major di4cussion centers on (1) recent legislationi
(2) the individualized education plan; (3) environmental and learning



characteristics of the EMR; (4), teaching methods appropriate for EMR
students; (5) inanstrial arts objectives for EMR students; (6) ap
example of a pretest to 'allow the instructors to ascertain a student's
knowledge level and manual skills ability with regard to tools used in
hands-on activities"; (7)- saggested projects including a description
of the project, the materials and. tools required, the construction .

proceddie,' pre-project preparatio% suggestions for the Special educa-
tion andrindustrial arts instructOrs,, behavioral Objectives .related to
the project, and a working drawing of the project; and (8), a tools ,and
supply list. An evaluation form that can be used by the instructor
to measure s.'etident comprehension, performance, and attitudes at the
end of the project consttucPion activities, a vocational behavior rating
scale, and a bibliography are appended.

4p,

54 u AND STATING CHARACTERISTICS OF PERSONS WHO QUALIFY:,A5 HANDI-
CAP ED OR . DISADVANTAGED .' Lawson, Patriseia. Marshall University,,
Huntington, West Virginia Department of Occupational, Adult, and
Safety, Education. 1977.:.; 24p. (ED, 145 156)

This module is one of twelve individualized performance-based modules',
each based on .a major competpncy needed by vocational administraters for

',effectively administering vocational education 'in local education agen-
cies. (The modules are the result of a project designed to develop and
test instructional packages for use in performance-based vocational
administrator education in West yirgirlia,",but with a high level of
transportability.) The module focuses on what criteria Must 'be examined
to establish a person as handicapped or disadvantaged, and . sOtirces for .

establishing or modifying programs for the handicapped or disadvantaged.
The-activities are primarily based, on having the learner rqd a list ,of
suggested materials and participate in "a discussion or' meeting related
to the subject. The followilh are iincluded: introduction, terminal
obj ective, :summary of content, procedures, suggested resources, (de:id-LI-
ments and a .facility); pretest, posttest, learning activities, and an
answer manual.

55 LANGUAGE WORKBOOK FOR POWER SEWING: MankoSki, Linda. , Marie H.
Kat'zenbach School for the Deaf;' West Trenton, N.J. Juhe 1977. 166p.
(ED 145 140),

Based on the student workbook entitled ."Power Sewing," this manual is
intended _to aid aurally' handicapped vocational students who are being
trained in power sewing. The sequence of lessons closely follows the
progression of sewing' skills taught by the shop text, but coverS the
material from ,the' Standpoint of reading- and communication skil ls. The



W*Wyroto..........ro..

thirty-five lessons include the use, care, al.41 operotiop. of the power
sewing machine and the single-needle lockstitchmacEVA; Primary sewing
operations; 'single needle sewing projects; the uses-0 other'machines
used.in pcWer sewing; pressing; and ,hints for being A\good operator.
Illustrations and sign languame accompany the instrOtions in each
lesson." :

r.es

PLANNING VOCATIONAL EDUCATION PROGRAMS. FOR THE DISAVYANTAGED AND-
iHANDICAPPED.; Competency-Based Administrator EatictiC11 Module.
Chisman, Arlington W.; Novak, Kathy . Virginia PolYthnie Institute
and'State University, Blacksburg. Division of Vocatl4hal-Technical
Education. February 1977. 84p. (ED 145 123)

One of a set of seven instructional materials designed for competency.
based vocational education administrator .education, thids, module
focuses.on the learner's accomplishment, of objettiv0 telated to,
procedures for planning and 'implementing vocational Pograms for
disadvantaged and,handicapped persons. Following inoductory material
discussing the organization of the module, the modnle s terminal objet
ti,ve,and six enabling objectives are presented along 1/Ith iriforMatien
on required and optional res9urces. Major content il:omPrised,of six
sequential. learning experienc7s, each directed tov.7a',..helPingthe
learner the module's six enablirliaccomplish one of 0.41ectivei'.:
of the learning experiences are Federal LegiSlation Pd Funding Source's,
Related to Handicapped and DisadvantagedStudents in Vocational Educa-
tion, Serving Disadvantaged and Handicapped.Studeatulations (two
activities), Establishing Policies' Which Facilitate tho, Deliveryof
Vocational Education to HandicapPed and Disa:dvantagO. Students, Deter-
mining Resource Requirements, and Establishing PrePam Impiementati*:
'Timetable.Each'experience includes an explanation ;O the actietY;
a,self.check., and model :to.. -serve as feedback, The finaa'
learning expeAence is designed to ailoVcaPplicati-011 learning in
an applied setting. The module concludes with modUle'Assessment and.
administrator performance forms daigned to test the Cpmpe;tence
of the learner.

EXPANDING OPTIONS .FOR HANDICAPPED PERSONS'.'hEcEIVIAGPkATToNAL
EDUCATION; West Virginia College 'of. Graduate Stuai0 Institute.
June 1976. 231p. (ED 144 334)

-\Resulting...from a West Virginia training institute, trio document pro-
videp guidelines (in outline form)., for ,stimulatipg c11,,Ilge in voca

tional edudation for handitapped 'students at the 5w011daly level;
Section I on the operational world provides a bass Tot developing'
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sound organization needed, for proper implementation of the,guidelines,
Steps geared toward national and regional, stateiagencies, district'
and communkty, and, secondarybool personnel cover the areas of
funding power, ,personnel development, program development, and Lo
Education'Agencir plAn writing and accountability. A second secti n
focusing on the stddent world offers guideliles for due process,
procedures, parent participation, confidentia ity of ,data,' and module
review'relating to identification and referral, assessment and indivi-
dual plan modules, placement and program' modules, nd majoring rand
evaluation modules. Section III on the training world gives inforMa-

.

tion on curri5ula c ntent, available, materials, teaching methods; and
training environment for career preparation, formal studies, skill
development, and work adjustment. In a final section on the work
world, steps related to research resources,tpre/inservice training,
network integration, and outcome guarantees are explained for job
marketini, job development, job,p1,acement," and job followup. Appended
aie a training manual, directoryof contr,ibutors, data from Institute
evaluation,.and a sample institute certificdte.

58 IMPROVING VOCATIONAL EDUCATIONSERVICES FOR HANDICAPPED STUDENTS.
Report. Weisgerber; Ykobert A.; Smith, Claudette A., American

Institutes for Research 4 the Behavibral Sciences, Palo Alto,
California. March 1977.. 45p. (ED 142 774)

The project was designed to develop a comprehensiVe set'of instruc-
tional materials for use in the training of vocational educators who
will be instructing handicapped studentS as a part of their regular"
classes. These materials were to convey information at various levels
of specificity, including (1) a general understanding of the attitudes,
prOblems, and concerns which affect the handicapped group, (g) an
awareness of the needs arising from selected types of disabilities
and impairments,: and (3) a strategy. for use when planning edugation
for a handicapped student. Priorities for content in the resulting
seven modules of instruction were established cooperatively with an
advisory panel,-and were developed in cooperation with consultantg
know1ledgeable in the various handicapping conditions. Overall, :the
modules were found to meet or surpass the evaluators' .expeqtationS in
terms of providing information on five main ideas: Rights and entitle-
ments, attitudes toward the handicapped, information about different-
handicapped conditiOsv.training the handicapped, for Cou4etitive
employment, and helping aTarticular handicapped student.%'

a '



59 REVISED CURRICULUM TOR THE VOCATIONAL EXPERIENCES CLASSES. Grade 9:
Catalog No. 13.498. Nunn, Tony; and others. Hardin County Board of
Education,-Elizabetbtown, KY. June 1976. 105p. .(ED 141 616)

Designed for ninth grade disadlidaged and educable mentaPly handi-
capped students for occupational orientation and exploration; this
TeVised curriculum guide consists of eight sections, five of which
incorporate:siMulation units to provide hands-on experienee. The
sections are: Orientation to the School; Orientation to Self in
Relation to the World. of. Work; Preparing for the World of Work; Job
Clusters and the'Restaurant'Unit; Getting a Job and Assembly Work
Unit; Money and Banking Unit; MOtel and Transportation Units; and
Consumer and Career Grocery Unit. Each section includes rationale,
objectives, recommendedteaching-learning evaluation strategies, and
a list of resources. 'The simulation units contain specific sugges-
tions for day-to-day activities;for example, in the restaurant jbbs,
receive a visit from a local restaurant manager, practice duties
required of restaurant personnel, visit,a restaurant, diScuss the
field trip, and evaluate the unit. Student evaluation questionnaires,
(reacti6ns,to a field trip, opinions of various duties connected With
a particular occupation) are included.

60 DAILY. LIVING, PERSONAL-SOCIAL, AND OCCUPATIONAL SKILLS DEVELOPMENT
FOR EDUCABLE RETARDED_STUDENTS. Project Price Working Paper No..4
McIntosh, Sara; and others. Missouri University, Columbia. Dept.
of Counseling and Personnel Services. March11975. 48p. (ED 109 839)

Piftematedas a part of. Project PRICE (ProgramMing Retarded in
Career,Ed 4tion) for primary through secondaryage competencies
in th '"'" of daily living personal social,skills, arid.
accupat "1 guidance and preparation. It is explained that the
competepcieS should comprise the.basic objectives of educational
programs fpr these, students. A liriefreview of the literature
preceedS the listing-of skills in eacivarea. .Examples of sub
competencies of a daily living skill (caring for personal. needs)_
are abilitieS to dress appropriately;'to demonstrate knowledge of
physical fitness and nutrition and to demonstrate knowledge of
illness preveintion and treatment methodS.

, -

61 "MODIFYING REGULAR VOCATIONAL PROGRAMS AND'DEVELOPING CURRICULUM.
',MATERIA5 FOR THE VOCATIONAL EDUCATION OF THE HANDICAPPED. Progress
Report 1976: Tindall, .Lloyd11.; and 'others... Wisconsin University,
Madison. Center.. for Studies in Vocational and Technical Education.
1976. 74P. ,.-(EO.140 541) .
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Reported are the activities of a project in Wisconsin'aimed at
modifying programs providing inservice and instructional materials
to vocational, technical, and adult education districts to allow
participation by handicapped students., Section I provides a summary
of project activitie's, including wOrkshops, collection of materials,
imblications, exhibits at state, and national programs and confer-
ences, and consulting: and advisory activities. Provided in Section
,1I are presentations at meetings and conventions with the following
titles: "Modifying Regular Programs for the Handicapped," "Modify-
ing,,Vocational Programs for the Handicapped," and "Barriers on
EMiiloyment. of the Handicapped Relative.to Materials:" SummarieS of
eight workshops held in-the vocational; technical, and adult 'educa-
tion districts in Wisconsin are presented in Section III.

VOCATIONAL INS AND OUT,FOR DEVELOPMENTAL KIDS. .Balmer joAnn:
1977.-. 23p. (ED 140 536)

The importance.of vocational education for mentally retarded students
is discussed, and curriculum suggegtions are offered., It is explained
that,,tasks should focus on graduated categories of sorting, measuring,
manipulating, packaging, assembling, tending, and recording. For
each of the categories .information is presented on test abilities,'
curricular tasks, and employment possibilities sA curriculum in'self
care OM social skills is outlined which covers the following areas:
language, math, personal development, future employment, and indepen-dent living:_:

63 TRAINING MODULES IN CAREER EDUCATION FOR THE MENTALLY RETARDED.
Cloninger, Leonard. April 1977. 18p. (ED 139 224)

Presented is a training format on career education for teachers'of
the mentally retarded-organized-into the following' modules. back-
ground, ,facilitation, assessment, curriculum, and issues. Each
module contains fiv,e to eight situational questions intended to
stimulate discussion and coded to references, suggested activities
(such'as inviting recruiters from industry to visit the class), and
reading assignments. It is,stressed that thelmadule format be kept
dynamic through updating the resources used

I

TRAINING MANUAL:- VOCATIONAL SKILLS, VOCATIONAL STRATEGIES FOR
SPECIAL NEEDS.STUDENTS. Blanc, Doreen V: Toston State College,
Massachusetts. 1976.. 103p. (ED 135 984)/

-34-
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Instructidnal materials included in this guide were developed to
provide vocational services to mildly handicapped special, needs
students mainstreamed into regular schools. Material represents
strategies, or directions in specific areas of occupatienal education,
rather than specific; curriculum guides; it, is addressed to b th the
teacher and the student. =Five specific areas are covered in He
manual: Automotive mechanics, electronic assembly, mechanical assem-
bly, printing, and welding. Related
included. Emphasis is on Activities

"cretely and specifically job related
use with four other manuals produced
project.)

math and vocabulary sect* ns are
and operations which are con-

. (The manual is intended for
by the vocational strategies

65 TRAINING MANUAL: .DRIVER EDUCATION. Vocational Strategies for Special
Needs Students% Blanc, Doreen V. Boston State C011ege, Massachusetts.
1976. 50p.. (ED 135, 982)

Lessons presented in this manual, developed as part of the vocational
strategies project,.are,designed to provide"driver education for
mildly handicapped special needs students-placed in jops that require
a driver's license. The guide is intended for use in conjunction with
a vocational program in automotive mechanics,' or integrated into a
resource room reading curriculum._ Vocabulary words following each
section appear in the Massachusetts State drivers' manual ,and are
used on the exam: Material in the manual is presented thematically.
Topics Covered in the manual include an introduction to driving
practice, right of way, passing, turning, speed, signs' and a game,
stopping, parking, accidents, drinking and driving, other rules, a
the road test.

66 TRAINING MANUAL:', MIDDLE SCHOOLS.
Needs Students. Blanc, Doreen V...
1976: 31p. (ED 135.'981)

Vocational Stratpgies for Special
Boston State 'Colleg,b, Massachusetts.

Instructional materials presentedoin this teachi gu de, one of five
developed as part of the vocational strategies roject, are intended
to provide .vocational services .to mildly handicapped specialOieeds
Students.mainstreamed into regular schools at the middle school level.'
The skill development described is based on the belief that prepara-
tion of special needs students (learning disabled, emotionally dis-

' turbed, and retarded) before they enter high school will facilitate
their vocational learning later; The first section of the manual
contains six lessons with student exercises that emphasize good work
habits such as the importance of effort, punctuality, neatness, and



cooperation through reading, role playing, and discussion. Also,

included in the job exploratory section are,specific safety predau-
tions which are stressed in lessons on tools. Students are introduced
to selling and merchandising, mass productio9, assembly line, ecdnomi ,

ics of coSt, and ecology. The second section,'vocational,exploratory,
pertains to social skill and prevocational development. The-six
lessons are on safety, blueprint reading, and several assembly proj-
ects Lesson objectives, vocabulary, learning activitiLs, and work.
self-evaluation sheets- are included.

67 TRAINING MANUAL: JOB AND SOCIAL SKILLS. Vocational Strategies for
Special Needs Students. Blanc, Doreen V. Boston State College,
Massachusetts. 1976. 105p. (ED 135 980),

°Curriculum materials presented, in this Spanish-English-guide, one, of
five developed as part of.the vocational' strategies project, are
intended to provide vocational services to mildly handicapped special
needs students mainstreamed into regular high schools. Material is
sequentially arranged; emphasizing those skills,which.a'student needs
to know initially, and those' which become critical as the time of
actual employment nears. The first unit, "Your Name and Some Impor
tant Things You Should Know," concerns basic knowledge and can be:used
as earlyias the first year in high school. Exercises are provided
for budgeting time, learning to use public, transportation, answering
questions, and obtaining a Social Security card. *The second unit,
"Finding Jobs," covers processes for finding work through the media,
the Yellow Pages of the tele/Mone;book, the employment ads, and the
State employment office. The third unit, "Applying for Jobs," gives
students practice in filling out actual job applications and in
mastering the job interview. Contents .forteach of the 11 lessons in
the three units include lists of learning objectives and needed
materials, notes to the teacher, and copies of Student written exer-
cises (in both English and Spanish). &pamphlet on applying for a
Social Security card.is included.

COO TIVE 19.2K EXPERIENCE: AN ANNOTATED RESOURCE GUIDE FOR ,TEACiMERS
OF THE DICAPPED. Herchbach, Dennis R comp.; and others
Maryland University,-College Park. Dept.of Industrial Education.
1976., _146p. (ED 134 806)

This ann?tated resource guide designed to aid the vocational teacher
of-the handidapped contains over 300 citations, eadLwith a shorty
abstract. The resources are listed under seven major categories:
(1) Aids for. Educators lists 31 citations that, relate to the teaching
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of specific handicapped groups, such as the mentally retarded or deaf,
and a number of resources for general .use With handicapped students
as well as materials which will.proVide a theoretical and conceptual
background for many of the problems encountered,by the student.? (2)

'Home and Community Resources (32 abstracts) inclUdes items that should-
aid the'teacher in deyeloping'a linktetweeri the school and the home
and community.- (3) The Life Skills sec?i.on: (78 abstracts) covers a.
Wide-number of'life-situatiOnsstliat are commonly encoUritered'by the
young adult ("coping skills;' such as how to use credit, insurance,
and b4pkirig services). (4) RelatedSkills is divided into'two partS
--resources relating to the development of basicolanguage arts skills,
(20.abstracts) and resources relating to the development of basic math
skills (15 abstracts). (5) Career Awareness includes 35 citations
thatirovide a variety of-career exploration activities and materials
for different student groups. These materials are suited for both
group_and,individual instruction: (6) Job Entry and Adjustment
includes 55 abstracts of materials designed to help students success-
fully enter and hold a job. Such topics as the interview, work atti-
tudes, job safety, getting along with.cd-workers, and the pay check
relate to nontechnical skills necessary for succeeding on the job.
(7) Job Training includes 118 citations that relate to skill training
in. a number of selected occupational areas. These materials ,have
been developed for use with handicapped students or their teachers.
They are alphabetized by title within 24 occupational areas. The
materials included in this, section can be used to supplement on ;tlie-:

job training either by outside self-study or in-class related work.
Sources of additional resource materials' and. addresses of publishers
and film distributors,are included.

69 A CURRICULUM GUIDE FOR INDUSTRIAL ARTS ACTIVITIES FOR ,CHILDREN
EMOTIONAL PROBLEMS. Williams, Michael J.; and others4lentral
Connecticut State,College, New Britain June 1976. 79p: .' (ED '134 677)

The course guide contained in this document was develdped to provide:
industriL arts instructors with some understanding of emotional
disturbances and remedial objectives which can be stressed with main-
streamed ,emotionally'disturbed children through industrial arts
activities. Major discussion centers on (1) laws, legislation, and
regulations concerning special education; (2) the special child and
the emotions; (3) teaching techniques at' Wells Street School.(Conn-
ecticut); (4) rehabilitation goals:through industrial arts; (5)
defense mechanisms of emotionally disturbed children; (6) an example
of a pretest-to allow the, instructors to gain an understanding of the
students and their knowledge levels; (7) project development, includ-
ing description of the project method of assembly, tdols :and materials
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required, preparation, behavioral and remedial objectives, and diagrams;
(8) tools and'supply list; 6c1 (9) critique of the mainstreaming pro-
gram at Wells Street School. A bibliography is appended.

70 IT'S AEOUT'TIMiHEARING IMPAIRMENTS CAME OUT IN THE CPEN. David, KW-
Wisconsin UniverSity, Madison. Witconsin Vocational Studies-Center.

1976. 37p. (ED 133.452)

Written for-voreational educators as part of a project called "Modifying
Regular Programs and Developing Curriculum Materials for the Vocational
Educati of the Hnadicapped," this guide contains discussion on 13
topics: (1) What Must It Be like? (2) The. Terminology Jungle (Degree

"of Hearing Loss, Age at Onset,-Tye of. Hearing Loss), (3) What Communi-
cation Problems of the Hearing Impaired Person Should You Be Aware Of?
(Conceptual Limdtations, Methods of Communication, How to Work With an
Interpreter), (4) What Intellectual.Problems, If Any, Should. I Be
Aware Of (How =Then Should I Testthe-Hearing Impaired?) (3) What
Emotional Problems, If ,Any, Should I Be Aware Of? (6) What- Vopational
Problems, If Any, Should I, Be Aware Of? (7) What Has Been the job
Performance Record For the Hearing Impaired?: (8) Problems in Finding
the Job and Solutions, (9) Problems in-Holding the. Job and Solutions,
(10) Problems Presented By Society and Possible Solutions, (11.) Dead-
End Jobs,' (12) Increased,Automation, and (13) Suggestions for Inter-
action with the. Hearing_Impaired. Alse included are lists of national
organizations of the deaf and' Wisconsin chapters of. the: national
organizations, Wisconsin churchesserving the deaf, and a bibliography.

o .

71 A MODEL:FOR:T.M.R. EMPLOYMENT: FINAL, TWO-YEAR REPORT. September 1'
1974 to June 30, 1976: Burger, Robert M.; and Others:. Montgomery
County Intermediate Unit 23,:Blue Bell:PA. October 1976. 136.
(ED 132 769)

A 2-year project provided inservice training td school personnel
involved in vocational-education and placement-of trainable mentally.
ietarded students ipzgennsylvania. Project activities included a
review of the lAterature, the development of task analysis training
techniques,.the compilation of a procedural manual and ajob placemeni
guidebook; the development of inservice.training procedures, ana"the
dissemination .of training techniques. 'Program evaluation included
sUmmative and formative phases, the use of locally constructed
questionnaires, and voluntarili arranged on-site visits by selected

,

experts. Among dissetination activities were presentation at meetings
of professional organizations, distribution of currtlum monographs
to appropriate Pennsylvan4.agencies, and distributi n,of sound slides
and a sound movie illustrating training teChniques andtask analysis.

-38-
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/-3Two major curriculum ides were produced: Volumes VI and VII of the
seqes, "Training for ndependence" ("Preacademic Skills" and "Pre-
'vDcational Skills"). Models for use of criterion referenced measui4t-
ments, task analysis techniques, and methods7time-measurement proce-
dures were conceptualized and disseminated through professional agency
channels.

72 LEWNDRY: A TEACHER'S GUIDE TO AN EMPLOYMENTORIENTATION COURSE FOR
SPECIAL NEEDS STUDENTS. Grubb, Francine: Rutgers,,The State .

University, New Brunswick, N.J. Curriculum Lab. December 1976.
83p. (ED 132 421)

This teacher's guide.on laundry is one of a series of six designed for
the employment orientation program for special needs students at the
Gloucesster County Vocational-Technical School in Sewell, New Jersey.
The series includes laundry, hospitality, sewing, basic business,
foods, and beauty culture. Each guide contains lesson plans-cCinsisting
of objectives, subject matter covered, audiovisual aids, demonstrations,4=
student activities, and evaluation suggestions.' The 12 lessons in the
laundry unit are (1) Laundry Work, (2) What Do We Wash? (3) Selecting
Washable Clothing, (4) Sorting and Pretreating, (5) Soaps and Deter-
gents,-(6) Enzymes and Bleaches, (7,) Water Softening Agents and Fabric
Softeners and a Quizon Launderings (8) Starches and Fabric Finishes,

)(

(9) Reading Package Directions and Using Correct 1 ter Temperatures,
,,(10) Your Washer and Choosing the Correct Wash Act on, (11),Rinsing
and Drying: Hand Laundering, and (12) The Laundry Slip,and- Laundry
Unit Test. Charts and Masters for projectuals are also included.

73 HOSPITALITY:A TEACHERS GUIDE TO AN EMPLOYMENT ORIENTATION COURSE,
FOR SPECIAL NEEDS STUbENTS. Grubb Francine. Rutgers, the State
University, New Brunswick, N.J., CdrriculuM Lab. December 1976.
27p. (ED 132 420)

This teacher's guide on hospitality is one of a series of six designed
for'the employment orientation program for special needs students at
the Glducester County Vocational - Technical School in Sewell, New.
Jersey. The series includes laundry, hospitality, sewing, basic busi-
ness, foods, and beauty culture. The foreword indiCateS,thatobjec-
tives are'(1) to assess students so ;that at the end qf)t,he orientation
year they can be mainstreamed into a regular*pcational,shop,area and
,(2) to acquaintthem,with-pecific types of employment in a particular
trade or industry: Each gui'de contains class lesstn.plans consisting
of objectives, subject matter covered, audioviSual aids, dembnstra-::'
tions; Student activities, and evaluation:suggestions. The 10 lessons
in the hospitality, unit, are (1) The Hotel-Motel'Business, (2) How to



Load a Maid's Cart, (3) Entering the Guest's Room and Making Entry
Inspection, (4) How to'Begin Cleaning, (S) Cleaning the Bathroom,
(6) Making the Bed, (7) The Vacuum Cleaner and Basic Dusting Pro
cedures, (8) Cleaning the Bedroom Area, (9) Making a Final Inspection,
and (10) Visitation Of a Hotel-Motel Facility. Charts and masters
for prbjectualS are also included.

74 BEAUTY CULTURE: A TEACHER'S GUIDE TO. AN EMPLOYMENT ORIENTATION COURSE.
FOR SPECIAL NEEDS STUDENTS. Grubb, Francine% Rutgers, The State
University, New Brunswick, N.J. Curriculum. Lab. December 1976.
107p. (ED 132 415)

This teacher's guide on beauty culture is one of a series of six
designed for the employment brient--ion program for special. needs,
students at the Gloucester County Vocational-Technical Schddl in
Sewell, New Jersey. The series includes laundry, hospitality, sewing,
basic business, food and beauty-culture. Each guide contains Iesson
plans consisting of objectivespsubject matter covered, audiovisual

-'aids, demonstrationi, student activities, and evaluaiion suggestions.
Thig guide contains a foreword,,objectives-of-the beauty culture
unit, referencei, charts and masters for projectuals, and 36 lesson
plans. Examples of lesson planYtopics are,beauty culture as an
occupation, personality,' attitude behavior, good grooming, posture
personal care; makeup applicatioK types of bacteria, infectious
diseases, sterilizatiori, antiseptics and disinfectants, composition
of the nail, combing tangled hair, the nature of hair, bones of the
handmanicuring, shampooing; hair analysis, hair styling, the skin,
facial manipulations,,fingerwaving, and review practice.

75 BASIC BUSINESS: A TEACHER'S GUIDE TO AN EMPLOYMENT-ORIENTATION COURSE
FOR. SPECIAL: NEEDS STUDENTS. Grubb; Francine. Rutgers, The State
University, New. Brunswick, N.J Curriculum Lab. December 1976. 72p.

e? (ED 132 418)

This. teacher's guide on basic business is one of a series' of six
:designed for"the employment orientation program for special needs
students'at the Gloucester County Vocational-Technical SthOol in
Sewell,. New Jersey,. (The series includes:faundry, hospitality, sewing,
basic, business, 'foods, and beauty-oulture.) Each guide, contains les-
soplans consisting of objectives, subject matter covered, audio-

*.,iNris4a1 aids, dimonstrations, student activities, and evaluation
This,guide contains a foreword, objectives of the basic

busineSs unit,_references; charts-andmastersfor projectuals, and
33 lessnniplan8. ExatRles'of the lesson,plan topics are the world of

=,



business, the telephone, filing; mail room, adding machines, calculators,
payroll deductions, IBM selectric typewriter, rules for using numbers,
fluid duplicator, photocopying, thermofax, velo-binder, dictating
machine; typing letters, cash register, running the VICA store, the .

library aide, field trips, and jobs. for the school.

76 PREVOCATIONAL TRAINING UNITS FOR TRAINABLE MENTALLY. HANDICAPPED STUDENTS:
WITH SUGGESTED USES FOR EDUCABLE,pORMAL," AND GIFTED STUDENTS. Brantley,
Michael B. Westside Area. Career/ ccupation Project, Glendale, Ariz.
June 1976. 87p, (ED 132 285)

"This program .is designed to provide an 'indiVidualized series of vo-
cationally useful sub-skills in a wide variety of areas to trainable

. mentally handicapped students `,in a prevocational program. The Intro-
, duction and General Information section, is categorized into What. the

Program Is Designed to Do, Who Can Use the Program, How to Modify the
Program for Use with Higher Functioning tudents, Cost of the Program,
Resources fOr Materials, Use of .Donated laterials, and How the Program
Works. The tasks are outlined in 18 di

.

ferent units with each unit
lisiing goals, comments, materials required, how to proceed, and modi-.

'.'fixations for higher functioning students. Units also include sample
forms' and detailed drawings when appropriate. Th6 18 units are (1)
Telephone BOok, (2) Wiring, (3) Fine Motor, (4) Alphabet Cards, (5)
Order Filling, (6) Pipe Assembly, (7) Soiting, (8) Packaging, (9)

Mail Sorting, (10) Measurement, (11) Stapling, (12) Collating, (13)
Wrench and. Socket, (14) Wrapping, (15) Woodburning, (16) Soldering,
(17) Perceptual, and (18) Stringing.

77: BICYCLE REPAIR COURSE OF .INSTRUCTION. .FINAL REPORT. Humphreys,,
Harvey. Pendsylvalaa'School for-the Peaf, Philadelphia:
123p.: (EPpi 282)

0

o
'Developed for an occupational training program in bicycle repair,f6r.
the multiply-handicapped deaf student, this curriculum guide is, organ7.,
ized ,around three levels of adhievementeach having a specific termi
nal objective and corresponding to a predetermined employment entry-
level skill. Level I-is a' general: service level; Level II, advanced
service and general mechanical repair;'and Level' advanced,mechanical
repair and shop management. The course outline for all, levels is
presented in, chart form. Examples of units ciginstruction are Tires,
Tubes, Wheels, Frames, Brakes, Accessories, Crank Unit, Engineering
Principles, and Shop Management. For each leSson topic within.the
unit, the teacher objective, student activity, and bibliographic

. reference arelloresented. Guidelines -for implementing the course include
lists of genemal student requirements and entry skills, facility
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descrikion, and lists of tools; dquipment, parts, and supplies. A
bibliography. contains, both texts and reference materials. (The.curri-
culum was developed from the results of a questionnaire survey of 15
local bicycle repair_centers. The questionnaire consisted of 'a task
inventory, and respondents were asked'to indicate those tasks which
students should be able to do correctly for entry-level employment.)
Survey results and project forms are appended.

78 AUTOMOBILE MAINTENANCE. Reading and Language Activities. Kessman,
William A. Rutgers, The State University, New Brunswick, N.J. ,Curri-
culum Lab. July 1976. 87p. (ED :130 040)

Designed primarily for spepial needs students in a vocational protram
in automobile maintenance, this boOk was written to refine the basic
skills of following directiOns, reading comprehension, vocabulary
Wilding, spelling, word-usate; and Word:recognition; while relating
these skills-to some of the tasks a beginning student in the program
must know. Ten lessons are included: (1) A New School, (2) A New
Shop, (3) Auto Shop Safety, (4) Cleanint the Interior of a Car,
(5) Washing a Car, (6) Polishing and Waxing a Car, (7) Changing,the
Oil, (8) Changing an Oil Filter, (9) Lubricating the Chassis,. and
(10) Mounting a Tire. Eact.lesson lists key words and provides six
to seven student exercises. Answers to the lessons areincluded in a
separate Answer Key section.

THE. CI-TAB SECONDARY PROGRAM:: CAREER INFORMATI N AND TRAINING
ACTIVITIES FOR THE BLIND: Swearengen,4;Mari-B Msley. Education
Service Center Region 19, El4'ase, Texas 1975.k 184p. (TD 129 632)

Presented iS the CI-TAB ICareer Information and-Training.Activities°
far the Blind) SeCondaryc'Program, a program providing career education
for visually handicapped and blind high-school students to be available
in braille and cassette recordings. (Five general discussions (each
including a list of concepts,covered, suggested learning activities,
and a list of test questions) are provided on the following topics:
cl) producers and ,conspmers, and goods and services; (C2) employment;
agencies, jpp placemgfit service's:, unions, and social secfirity; (3)

resumes, applications, and interviews; (4) job, classifications and
volunteer service; and (5) independence, responsibility, and freedom.
rEach of 30 job descriptions included answers to the following questions:
What must this worker do? How many hours must this person work? How
much will thii job pay? What abilities Will I need? What else is
important about this job? What'are the prospects,and opportunities?
How can. I prepare for this job? and What other jobs are similar to
this? Also included are general suggestions for career education and
a list of Approximately 50 sources of supplementary vocational materials.



8 HOME ECONOMICS AND THE EXCEPTIONAL STUDENT. 'AliandbOok for Home
Economics Teachers Working with Mentally Retarded Students, Rutgers,
The State UniverSity, New BrunsWick, N.J. Curriculum,Lab. -April
1976. 47p. (ED 128 602)

This handbook contains the proceedings of a workshop designed to
---assist home economics educators in working with exceptionalchildren,

especially the mentally retarded. The,rationale, objectiyes,:organi-
zation, contentof sessio ns, participant descriptions, and outcomes
of the workShop are deScribed in p.b, introduction. The body of the
handbook contains material from each of the workshops, covered under
the topics of characteristics of the mentally retarded, trends,in:
mental retardation, life-skill competencies, curriculum suggestionS,
and sChool and community resources. The appendix includes the work-
Shop agenda, list of program preSenters, the questionnaire.used to
attract participants,"criteria for judging behavioral objectives, a
model for systems approach to curriculum, and a resource list.

81 CAREER EDUCATION FOR DEAF STUDENTS: AN ,JN'SERVICE LEADER'S GUIDE.
Munson, Harold,L.; and others. Rochester'` University,. N.Y: College
of Education. 1975. 208p. . (ED 127 769)

'

Presented is the leader's guide developed as pa t of a 3-year project.-,ri

to generate career education activities involvi g classroom teachers
and, career ;.education materials for use with dea secondary lev,i4
Students. Part I, on a career education prog model, provides in
formatign on th9 program rationale (including various program.chantels),
administrative considerations (including commitments, priorities,'.and,
operationa&considerations), objectives oecareereeducation (concerning,
both student attitudes and competrincies), and program activit,j.es and
materials. Considered in Part II, on the career education inservice-.
program;,are.inservice program procedures; materials, and evaluation.
Ten lesson plans for the inservice sessions are provided which cover
such topics as career insights and self awareness gaming, learning
the gaming techniques, and clarifying work attitudes and values. Over
half the guide consists of appendixes which provide detailedlists of
inservice session objectives, scripts for slide audiovisual materials, .

and exercises.
.f,
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,82 THE CI-TAB MIDDLE SCHOOL PROGRAM: CAREER INFORMATION AND TRAINING
ACTIVITIES FOR THE'BLIND.AND VISUALLY HANDICAPPED. Sweaiengen, Mary.
Education Service Center Region'19, El Paso, Texas 1976. 171p.
.(ED 126 668) .:

. ,.



presented is the Cl -TAB. (Career Information and Training Activities
fps the Blind) script of 23 cassette recordings providing career"
tlucation for visually handicapped and blind middle- school students.
Included are eight study units titled: "What Work Is"; "Why People
Work."-1-"How People Find Jobs';. "What People Do in Certain Jobs; "why.
Some,Jobs Pay More"'i.,','Working Conditions"; "Interests, Aptitudes,
Personalities"; ancOlHow Schools ,t-lelp'Prepare for Jobs." Each unit
is accompanied by a list of concepts`: to be developed, suggested
learning activities, and tests. Fourteen joJ) descriptions .give first,
person accounts of the experiences Of visually handicapped or blind
workers, including a compUter programmer, an electronics technician,
and a homtmaker. An appendix lists additional :resources ,for films
useful for students who have enough'v,i;tion to enjoy ,fa 4ms or who may

'profit from.hearing comments on sound,:film.

A

THE VERMONT GUIDE FOR TEACHING ADOLESCENTS WITH SPECIAL NEEDS. Final
..,

.

Report. Halloran, William .., comp.; and others. Vermont State
Department of'Education MOmpeller. Division of SpeciaL Education

. .

and Pupil Isersonnel Services; ,Vermont, University, Burlington.
. Depart-

meat of Vocational Education 04 Technology. August 1975. 387p:
(ED 119 413) _

..!

Q.

regented for classroom teachvrs,,program supervisort, and resource
speCialists it a curriculum guide insthe areas of home management and
career preparation fot%adoleScehts, with special needs, Introductory',
information includes explanations of the format and use of the guide
and ;suggestions for evaluating student performance. Guidelines provi-
ded for 26 curriculum units consisting of statements of concepts and
skills to be acquired (instructional objectives) as well as listi,ngs
of projects to motivate learning, activities to focus instruction,
and related instructional materials. Included are the following
curriculum units: ,mental health, healthcare, body care, first. aid,
marriage and family adjustment, food and nuttitIon, sewing, child
care, basic holise maintenance,,small animal cdi-ei laundering, woOd7
working, carpentry, PraotA,Cal, electricity, draftifig, metal working,

:. gas-engine operation, furniture restoration, electronics. ssembly,
..autoMotive mechanicS, waiter-and Waitress. training, gardening: and
home care and custodial skills.=

84 SPECIAL NEEDS CURRICULUM GUIDE.' Iadho State Board',of V9c4:tional
Eduction,, Boise. Arne 197S. .$.97p. (E0.118 889)

The curriculum guide was designed :Vocational Special Needs Programs
in

_

Idaho and concentratesOn preparink handicapped and disadVantaged



4.*

students to succeed in regular vocational prograft. The Subjects,
pre-vocational in nature, include: :Living Skill5 (01f concept, life
management, community resources, food and nutrition,, tlathing and
grooming, Clothing care; consumer education, home .qAtY and health,
pre-first aid), ConstructiOn and Remodeling (ext0i0T home maintenance,
masonry, woodworking and carpentry), Mechanics Ord Otors, (small
engine, bicycle maintenance, automotive upkeep; P4'411ver training,
gas and arc welding),'Home Repairs (interior maillte044c6, painting'
and wallpapering, electricity, plumbing, fu lAture repair and refinish-
ing, upholsterY)., HOrticulture (gardening, -ground Skel)ing and land-
Scaping)Introduction to. World of Work (getting aaa keeping a job,
writing employment letteis, filling out forms, motleY.kanageMent),
OccuPational Training (child, care, laundry-dry cleallig; foOd:,service,
custodial/housekeeping). Each of the subjects ii 4Mded inte UnitS,
and lessons, with each unit containing anintroOct011, pre/post teSts,
,several sample lesson plans,.and a-resource list.t P"Ch, lesson plan
states'behavioral,objectiveS, content, detailed laafIng activities;
and needed resourcqs, Time Spent on each unit and 1,.son is left Open;,,
depending on the teacher, students, and situatioll-

CAREER EDUCATION MATERIALS FOR: EDUCABLE' RETARDED ST PANTS Working
Paper No 6. Malever, Michael; Matj!as, George; if Univer
sity,, Columbia. Department of Counseling and PeTs,00,00..86rviees.
December 1976; 4SP. (ED 116 443)

The bibliography developed by Pr6ject PRICE (P3N4:r Retarded in..
Career Education) lists approximately ,150 instructietil materials and .

50 publiations'regarding career education for educoNe mentally retarded'
'students.' Materialsare arranged, according to each"c) 22 competencies.'
identified by ProjelgiPRICE in, the areas of daily, rising skills (such
as managing family finances and 'utilizing recreatxofOnd leisue time),
personal-social skills (including obtaining a posi.ti.'e, self concept 40
achieving. independent functioning) , andoccuPatiolial kUidance and prepa-
ration (such as selecting and planning appropriate q%patipiia:clloioes
and developing the necessary manual'skills,and phY'stl''tst11.0:404;1'16-'

'quired in the competitive labor market). Listings Oklal* proviae age
level designation, cost, name ,of. publisher or supPli61' and a 'brief
annotation which includes suggested uses, populat1004 and reading pr
grade level. The section on publications contaips Rotated .citations
for general career. education, career education for hAdicalloPed Persons
and.educable retarded persons, relevant journals, reqieval sources And-
career exploration and work saMple packages_.



86 IMPROVINGNOCATIONAL CURRICULA IN LOCAL EDUCATION AGENCIES. Leadership
Training Series. No 42. Koble, Daniel E., Jr., ed; Bumsatead,' James G.,
ed. Ohio State Univ., Columbus. enter for Vocational and Technical
-Education. March 1975. 153p. (ED 2 114)

. The-1974 seminar for State,directors of vocational education focused
on improvement of vocational curricula at the local educatiomagency
level.,One hundreq fifteen persons, representing 43 State vocational
units, one territory, and Washington, D.C., attended the seminar.
Special emphasis ;ix given to processes and innovative concept relating
to professional development and self-improvement of. State di c7eitors --

of-vocational education and key members of their staffs. Guidelines
and information papers were presented to explain and define methods
that can be utilized by State vocational education personnel in discharging
'responSibilities in the field of curriculum development. ,The seminar
covered the following areas: vocational education programs-for persons
with special needs (three paper's); State level programs to facilitate
the disseMination and implementation of new curriculuM ideas (ihree
papers); State level management information systems'for curriculum
improvement (three papers); curriculum changes and improvement .in local
education agencies (two papers); mechanisms and approaches, to cuTriculum
development (two paper4); need for. curriculum for ,State personnel ,

development (one paper); and implementing ' career education programs
(three papers). The full texts of all papers are included-in the document.

.The seminar agenda and a progiam participant liit_are appended.

,; .

.

CAREER EDUCATION CURRICULUM GUIDE HUME R-VIII'SCHOOL. Missouri State
Dept. of Elemehtary and Secondary Education,Jefferson City. June
1975. 6515. (ED 115.904)

The book sketches the career education concepts and learning'activities
which have been developed for inclusion in the academic cUrriculumpf
ene7Missouri school, from kindergarten through'secondary grades. Several
learning activities are suggested, for each elementary grade leVel., The
primary-level.activitiesare intended to increase students' awareness
of self anrothers; the intermediate-level activities emphas ze awarepess

,

of occupations. Two page special educationand remedial rea ng career.
education guides_supplement recommended commercial material by,in-
dicating very-briefly, in the former, learning activities related-to
10,occupational clusters; in the latter, activities related to farming
and home=making: The section intended for use by junior high and
high'school teachers is organized by academic or vocational education
sUbject, with several career-related lesson suggestions'offered for
each It assumes that only female students will be.taking certain
sections of the home ebonomics curriculum. The concluding section
lists the career education resources available to teacherg in the

.



school whi,ch produced the career education guide. ,The 'book also
,contains An outline of the-icareer education.responsibilities of the
guidapce counselor at each grade level from 7 to 12 and an'overvieW-61\
the vocational curriculum availablelin the area vocational-technical \

school.

88'. CAREER EDUCATION: GENEVA AREA CITY SCHOOLS.:: EMR UNITS: WHAT AM I
LIKE? AND FROM THE GROUND TO THE TABLE. Geneva Area City Schools,
Ohio. 33p. (ED .106 602)

TWo. curriculum units for educable'mentally retarded (EMR) students
focus on (1) developing a good self image and an appreciation for
proper hygiene, and (2) understanding food purchasing and distribution
and the need for budgeting food money Each unit includes the,obj ctive
of making EMR students more aware of careers available either in he
Wood services or public health fields: The food service unit is
',directed towardthe intermediate EMR level; the self-awareriess and
6hygiene unit, is geared toward.the primary EMR class, but the ideas it
contains could also be taught in more depth on the interm9diate level,'
A chart format is used to list suggested content questions, teaching .>
techniques and learning activities, and resources airl materials. A
blank column is provided for teachers to include their own materials.
Culminating activities-conclude each unit's aCtivities, followed tq a
list of resources. ,



MAINSTREAMING

89 A POSITION PAPER ON MAINSTREAMING SPECIAL NEEDS. STUDENTS. INTO.
REGULAR VOCATIONAL CLASSROOMS. Recommendation to the Sta.te

.

Advisory Council for the Bureau of Vocational Education. L
,,

Feichtner, Sheila H.; O'Brien, Thomas W. Pittsburgh'UniversitY,
Pennsylvania. December 14, 1976. 13p.. (ED 146 426)

Problems encountered in vocational educdtion mainstr,eaming and
recommended improvements are presented in this paper A brief
history introduces the concept followed by specifi,,c definitions
of !'training, 6' "education," and "mainstreaming," as applied to
vocational schooling. Three general operational models ate,..
'described and graphically weiented: . Model guidelines developed
for;the instructional system, the instructional team, and supportive
services are listed and include tie. foldowing: ,develbPment of
prescription teaching, the student -' instructional. study team,
competency based evaluation, and open entry and exit'(insttuctional
system); the

and the tole of the

r le of vocational teachers, special education

;jteachers` reme ial teachers, vocational and vocational
tesource\per ns (instructional team
administration, community;aggncies, andlparents (supportive '

services). Conclusions present a rationale for, providing. a
vocational resource .person for mainstreaming programs, and lists
the required qualificati ns. Twelve recommendations for active

. .

stepS,to be taken at-the local, states and national levels are
presented and inclUde university devetipment to orient' special
education teaOhors. to-the concept of vocational education, and
education of 'the.public about their responsibility for 6pecial
needs students and the responsibilities of voCational 'education.

MAINSTREAMING'THE, HANDICAPPED IN VOCATIONAL EDUCATION. DEVELOPING
A GENERAL UNDERSTANDING.- Weisgerber, Robert. American Institutes
for Research in the Behavioral Sciences, Palo Alto, California.
1977. 93p. (ED 142 769)

One of a series of _seven modules developed to improve thke knowledge
and, skills of vocational educators who are or will become involved
in the instruction of, andicapped students in regular'(Mainstream).
classes,- this module is 'intended for inservice training of vo cationa

,



educators working at the , and focuses. on (1) ac-
quainting vocational educators with the ethical and legal rights of
the handidapped to vocational education services (section 1), (2)

familiarizing vocational educators with particular handicapping
conditions, including terminology, variations in severity, and
differing- capabilities of .handicapped students. (section 2) (3)

acquainting vocational educatdrs with the components (planning,
instructional design, and evaluation) .of vocational education
programs for the handicapped and providing illustrations from existing
mgnstreaming efforts .for the various handicapped categories being
/considered (sections 3 and 4), and (4) acquainting vocational
educators with resource and referral agencies and various publications
available to aid them in the instruction of handicapped students
(covered in the resource section). A, final 'assessment section
provides questions_ to ,serve as a check of; general understanding
of instructional cOnsiderations in teaching the handicapped.

91 MAINSTREAMING THE HANDICAPPED IN VOCATIONAL EDUCATION. DEVELOPING A
POSITIVE ATTITUDE. Bond, Richard; Weisgerber, Robert.' 'American
Institutes for Research in the Behavioral Sciences, Palo Alto,
Californih. 1977. 41p. . (ED 142 768)

One of a series of seven modules developed to iimpreve the knowledge
and skills of vocational educators who are or Neill become involved

( in the instruction of handicapped students in regular (mainstream)
classes, this module focuses on understanding attitudes :.and feelings
involved in teaching- handicapped students and on exploring ways .of

_

developing a climate of positive attitudes to support instruction of
handicapped students in regular classrooms. Specificrally, the purposes
are (1) to understand something about attitudes land how they affect
learning and other behaviors-, (2) to understand the bases for
attitudes which can affect success in teachkiig) handicapped students
in regular (mainstream) classes, (3) to develop practiCal-living skills
in solving problems which involve attitudes and feelingt,..tlik. can.
affect success in teaching handicapped students in regular. (mainstream)
classes. Information is presented in a question and answer format,
with key' questions underlined and with key answers set off in boxes,,'
Exercises, comments, and examples have been Integrated into the
instructions to help the user organize, and consolidate inforination
which has just been presented. An assessment section is included
to help. the user demonstrate his/lier ability to aPrilY' th-e anformation
in practical_ ways.



92 MAINSTREAMING THE HANDICAPPED IN VOCATIONAL EDUCATION. SERVING THE
MENTALLY RETARDED, Smith, Claudette,. American.Institutes for
Research in the Behavioral Sciences, Palo. Alto, California. 1977:
69p. (ED 142'767)

One a series of seven modules developed to improve the knowledge
a9d skills of vocational educators whare or who will .be serving--

/the handicapped in regular vocational education Settingi, this
module, dealing primarily with the educable mentally retarded (EMR),
is designed to (1) explain what mental retardation is and toePlore
the range of Vocational capabilities of the mentally retarde
(2) present the vocational educator.with guiaelineg-for establishing
and carrying out a plan of individualized instruction for the retarded
student, and (3) provide listings .of resource agencies and further
readings to,assist the vocational educator who is working with the
mentally retarded. Important points in setting, up an 'individualized
instructional program for mentally handicapped students are considered
and suggestions are madefor modifying existing programs to overcome
problems. Two final sectiiOns cover 11) bibliographic sources and
resource agencies and persons to contact for aisistance, and (2 a
set of problems/questions.designed to enable the vocational educator
to, check his or her understanding of the ideas presented in the module,
and to apply the principlei discussed to his or her awn teaching

93 MAINSTREAMING THE HANDICAPPED IN VOCATIONALEDUCATION: SERVING THE
VISUALLY HANDICAPPED. Dillman,taroline M.;,Maloney, Patricia.
'American Institutes for Research in the Behavioral Sciences, Palo,
Alto, California. 1977. 65p. (ED 142:;766)

One of a series of seven modules developed to improve knowledge.
and skills of"vocational educators who are or ti%Till become volved
in the instruction of handicapped*udentsin:regular (mainstream) aF.

classes, this module is intended for inservice training of vocational
educators (including administrators, coordinators, counSelars,'and
preseryice trainees) working at the secondary levei and.focuses on
developing a general understanding of the goals, components, and
approaches usedl in regular vocational education programs involving
the legally blind and-partially'seeink. Specifically, the purposes
are (J) tt.familiarize vocationaleducators.with particular handicapping
tonditions of the legally blind' and'partiallY seeing intluding termi-
nology, variations in severity, and differing capabilities of these
students (section 1), (2).to outline and discuss plans for individualizing
instruction so that it will simplify the educator's task teaching
these students (sections 2 and 3), and (3) to Provide vocational
educators with resource and referral agencies (State, Federal, private,'



and nonprofit) and" with varioUS,publications that can aicl them in
dealing with visually handicapped students (covered in separate
Resources Section),

MAINSTREAMING THE HANDICAPPED IN VOCATIONAL EDUCATION. SERVING THE
COMMUNICATION IMPAIRED. Maloney, Patricia; Weisgerber, Robert.
American Institutes for Research in the Behavioral Sciences, Palo,
Alto, California. 1977: 61p. (ED 142 749)

Onepf a series of'seyenalioduleS developed to improve the knowledge
and skills of vocatiOnal-aduOatbr* who are or will become involved
in teaching handicapped students in regular education settings4.
this module,.

'ctncerne
with communication impaired students (those

who are deaf `or hard =of hearing and those who have speech -impairments),
is deqgned to,(1) explain the meaning Of a communication handiodp--
whatit,is, what the range of severity is) and how it affects the
student4s vocational performance, (2) present the vocational educator
with guidelines for establishing and carrying out a plan of indi
vidualized instruction for ,the stUdent, and (3), provide listings of
resource agenCies and further:readings to assist the vocational edu-
cator who is working with the student with a communication handicap.
Important points in setting up,an individualized instructional program
are considered and suggestionsare made for modifying existing programs
to overcome problems. Two7finai sections cover (1) bibliographic
sources and resource agencies, and persons to contact for assistance,
and (2) a set of problems/questions designed to enable the vocational
educator to check his or her 'understanding of the ideas presented in
the module and to apply the principles discussecitO his or her.; own
teaching situation.

95 MAINSTREAMING THE HANDICAPPEDN VOCATIONAL EDUCATION. SERVING THE
ORTHOPEDICALLY HANDICAPPED:',,Weisgerber, Robert. American Institutes
for Research; in the Behavioral Sciences, Palo Alto, California.
,1977. 53p. (ED 142 748)'

One of a series of seven modules developed to improve the knowledge
and skills of vocational educators who are or who will be serving
the handicapped in regular vocational education settings, this module,
concerned with the orthopedically handicapped student 'and with the
health impaired student, is-designed to (1) exPlain what orthopedically
handicapped'means and-to explore the range of vocational-.capabilities
of the orthopedically ' handicapped student and. the yays in which the
vocational educator can help these students develop their full
vocational potential, (2) present the vocational educator with
guidelines for establishing and carrying out a plan of individUalized



instruction for the orthOpedically handicapped student, and (3)
provide listings of resource- agencies and further readings to assist
the vocational educator 'who is working, with_ the Orthopedically
handicapped. Important points in setting up an indiViduatiied
instructional prograin4 for orthopedically 'handicapped students are
considered and suggesttions are made for modifying existing_progial'ig,*
to overcome pi.oblems Two fine' sections cover: (1)
sources and reseitirce tagencies 'and persons to contact for assistan'c,,e,k
and (2) a set ok;iprotilemilqueStions designed ib enabr ; ye theocatiOnal
`educator to chedk. his or her understanding of the ideas 7presented in
the moddle and to apply the principles discussed, to hi?or her own
teachimg situation.

'96 MAINSTREAMING THE HANDICAPPED. IN VOCATIONAL EDUCATON. DEVELOPING' 'A.
PLAN FOR ACTION. Weisgerber,' Robext:, *American Institutes, for Research
in the Behavioral' Sciences, PalO Alt,o; California. 1977. 23p.
(ED 142 747)

One of a series:of seven modules developed to improve the knowledge
and skills of 'Vocational educators who are ,or will 'become Anyolved.
in the instruction of handicapped, students in, regular (mainstieam)
classes, this module is intended as a practical tool -usefill- for
instructing one or more handicapped.Students, along with nonhandicapped
students, in-regular vocational classes. (The module is meant to be
used after the study of related modules in this series, whiCh cover --

developing a general understanding, developing a ,positive attitude,
serving the orthopedically handicapped, serving.,* the mentally .retarded,
serving the Visually handicapped, and serving the communication. impaiied.)
In, completing this plan for action, :the author notes that it-is.
assume that the, educator, either haS a particular student in mind, or
has'acceSs to- in information file that would be sufficient for making,
reasonable inferences and judgmentS about student needs and abilities:
Each page of this module represents a step in the process;, either in
planning of instruction, carrying out :.the instructional or

= evaluating the 'outcomes of instruction`: Key efetherits involved in each
step are *listed, and space is provided for write-in entries that fit'
the specific situation and student(s) involved. At the _bottom of ech
page, room has been provided for comments by:administrators; workshop
coordinatdrs, -Or professors engaged in preservice or inservice training.

97 *INTERPRETIVE STUDY: MAINSTREAMING !VOCATIONAL EDUCATION. FOR THE
HANDICAPPED IN CALIFORNIA SECONDARY SCHOOLS.' FINAL. REPORT. Johnsbn,

..Gordon F.; Reilly, Rob., California State Department of Education, Los
AngeleS-. 1976. 83p. (ED 133 491)



its origin in the.; growing need to _identify the components of vocational

41

An .interpretive study of mainstreaming gOidplines and practices had

.,,programs,-iervices, and activities designed to increaseand improve
the vocational ,education opportunities for handicapped persons in .

Califotnia .secondary schools: The ohje4ivbs of the study were (1).
to develop establishing mainstreaming opportunities
in vocationaleducation for the handicapped; (2). to identify charac-

' teristicS and proVisions' of vocational programs that are mainsiteaining,
handicapped; and (3) to provide a step-by-step procedural manual

for mainstreaming handicapped in vocational programs that wili ptovide
pertinent inforMation for field, practitioners.. The project officially
started ,;July .1). 1975, with research intothe'deVelopment, of mainstreaming
'guidelines and criteria in accordance with Federal and State plans
and directives_ The second phase consiste*.of developing guidelines
and corresponding data co 1 1 e ction instruMentS, 1. e 6 the structured
interview/questionnaire, The .third phase involvecFthe selection-of
representative local PduCation agencies by the PrOject Adviioty 'Committee
for inclusion in the::Study. On-site interviews were -conducted with ",

representatives from 'each ::)k the participating local edUcatiot-agencies
during. theimonths of ,February through Maya 1976. This fillariOeporty,
represents the fourth and final phase, bringing. together. findings,

,

conclusions, and recommendations, - Half. of the report consists .of such
project materials as the interview/questionnaire guidelines, the
instrument itself, and data sununaries.

98 AN EVALUATION OF MAINSTREAMING IN VOCATIONAL EDUCATION PROGRAMS IN' -

THE STATE OF MICHIGAN. Manzitti, Edward T.; and others. Michigan
*State University, East Lansing. College. of Education. September
1976. 22p. (ED 132 767)

Questionnaires were sent to 116 CoordinatorS .of Special Needs
Projects of Michigan to assess the effectiveness'-of. mainstreaming,
handicapped children in vocational education programS. throughoUt

'

the state. The purposes of the survey were:' (1) to obtain
information about the institutions that were mainstreaming; (2)
to ascertain which program areas were available and thi numbers
of handicapped students that were enrolled in these programs; , (3)

to ascertain the types of 'support systems that were being used for
mainstreamed classes and_the function of the special education
personnel; (4) to determine the types and, numbers of handicapped
students that were being, mainstreamed; (5) to investigate the types
of teacher ,trainillg Programs that were being used-and the experiences
of the regular classroom teacher, and .(6) to determine the problems
encountered in, mainstreaming. Findings included that the educable
mentally impaired were mainstreamedat the most locations, while
the emotionally impaired were mainstreamed least; that the majority



of regular classroom :teachers, had received some training to aid them
in working with handicapped siUdents;7and that parents of handicapped
students and special education stafftend to be most supportive;:of
mainstreaming, while'regular < teacher and patents of normal students
tendAo be least kvortive.


